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Abstract
The corporatization of the university has brought with it a neoliberal ideology of belief that
students should be funneled through systems of market-determined success that engineers its
students to serve as human capital. Nowhere is this more evident than in career centers, which,
due to declines in state education funding, have become chief sources of revenue for universities,
and therefore have an increased dependence on employers to dictate university operations. The
purposeful shift to a neoliberal, corporatized university model has removed focus from studentcentered, holistic advising. Coupled with declines in funding, public perception, and extreme
racial bias, the university has now become an increasingly inaccessible, elitist institution that
only views students as revenue-generating products fit for a capitalist society. The intervention
proposed calls for methods like appreciative advising, life design, and social cognitive theory to
be re-emphasized in career counseling in order to help students properly demystify their
individual postgraduate journey.
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career services, student development

Table of Contents
Chapter 1: Introduction and Positionality……………………………………………………..1
Chapter 2: Philosophy of Education & Conceptual Framework…..…………………………..9
Chapter 3: Historicization and Narrative..……………………………………………………27
Chapter 4: Design…………………………………………………………………………….55
Chapter 5: Implementation and Assessment..………………………………………………..74
References……………………………………………………………………………………91
Appendices…………………………………………………………………………………...98

Chapter One:
Introduction and Positionality
“We do not know what we want and yet we are responsible for what we are - that is the fact.”
-Jean-Paul Sartre

Introduction
“Well, what are you going to do with that?”
It was not until I entered graduate school that I realized education could serve as
something other than a staging ground for the job market. It was not until I began to reflect upon
my undergraduate experience that I realized how heavily commodified it has become. My time
spent in and out of university career centers, while helpful, did not institute an emphasis on
cultivating my humanistic qualities. Rather, it was a highly pressurized environment intent on
reducing my experience to quantifiable earnings—a fraction of a statistic that would soon be
featured on a glossy brochure. Nowhere in my career development journey was the emphasis on
increasing one’s quality of living or how to live sustainably. From the time I declared that I was
majoring in the humanities, I was consistently defending my very conscious decision to choose
it. Instead of encouragement, I was met with the dreaded question stated above. A scoff, a flash
of concern on a parade of faces. It was not until graduate school that I began to understand the
larger implications of that question, as well as the larger, all-consuming system that was the
shadow looming over it.
My role in the humanities space was questioned because its value could not be
quantified–at least not in a ready-made manner. To extrapolate, how could I, as an English
major, efficiently contribute to our capitalist society after graduation if I was merely studying
books all day? Gone was the notion that a degree in the humanities would help me build a solid
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foundation of transferable skills—critical thinking, the art of debate, written communication, and
active listening. No, it was only about the outward, performative demonstration that I could
financially contribute and support myself against the slew of rising costs that society had set out
for me. The darker subtext? The world was not a place for the humanities anymore.
Even throughout my own trips to my undergraduate career center, I was encouraged to
emphasize my most marketable qualities like sales, an entrepreneurial spirit, and marketing
expertise, especially because I did not have any interest in STEM. The majority of the events that
my undergraduate career center hosted seemed to be more geared towards tech startups and
financial services. Even the career fair that I hosted, where students could be sorted into groups
based on the industry they were interested in, the offerings for any humanities majors seemed
paltry and uninspiring in comparison. Now, while there is nothing wrong with having an interest
in STEM or other related subject areas, something felt off. My identity as a student, and my own
passions were being disregarded for the sake of more supposedly profitable qualities–skillsets
that would only be attractive to prospective employers directly after graduation that were not
necessarily tied to personal fulfillment.
When I mentioned my interest in the arts, or my passion for reading the classics, my
career counselor eagerly told me that I would be able to get my substitute teaching license and go
back for a master’s in education in no time in order to teach. Confused, I left the appointment in
a daze. I had already ruled out being a teacher long ago. I had already been offered the chance to
enroll in an education program, and I purposefully did not choose it because I knew that was not
where my ultimate interests lay. And yet, in that appointment, I felt that the conclusion I had
already made for myself was wrong. I did not feel that my desires had been challenged, which I
would have welcomed, but merely discarded in favor of a prescribed method of counsel. While I
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understand that it is important to find a career where your skills and desires are a good fit, I
believe that career education needs to be much deeper and intimate than just about setting
students on the same assembly lines to one shiny outcome.
It was not until I commenced my studies in graduate school and my own experience as a
career counselor that I began to reflect on these experiences during my undergraduate tenure. It
has been during these past two years that I have ruminated on the notions of ideology and the
power of neoliberalism and its infiltration of the university, and, more specifically, career
centers. It was not until I pursued a deeper method of study that I realized there is actually a
name for seeing the world, and people, through this heavily industrialized mindset. As Dr.
Wendy Brown (2015) writes:
Neoliberalism … is best understood not simply as economic policy, but as a governing rationality that
disseminates market values and metrics to every sphere of life and construes the human itself exclusively as
homo oeconomicus. Neoliberalism thus does not merely privatize-turn over to the market for individual
production and consumption-what was formerly publicly supported and valued. Rather, it formulates
everything, everywhere, in terms of capital investment and appreciation, including and especially humans
themselves (p. 176).

This governing ideal would have us assign tiered value systems to academic subjects, as well as
stratifies the importance of study and exploration in an educative space. Instead, the university
feeds into a heavily corporatized structure that engineers its students to serve as gears of human
capital. Within the space of the university, this ideology has been given the room to thrive and
seize control of traditional operations. Instead of the college campus serving as a place of study,
“universities, one of the last bastions of social critique and innovation, have come under fullscale assault through purposeful reductions in state funding, leading to the erosion of tenure and
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purposeful reductions in state funding, as well as consequent corporatization of public
universities (Giroux, 2002, as cited in Cole & Heinecke, 2018, p. 92).

The Pennsylvania State System of Higher Education (PASSHE) serves as a haunting
testament to this. Through the years, the system has faced increasingly dire budget cuts, due to
legislators no longer seeing education as a top public good that should be funded by the
government. According to a report conducted by the Center on Budget and Policy Priorities,
Pennsylvania ranks the sixth worst in the country in higher education funding, (Mitchell et. al,
2019). But instead of taking the steps to properly fund this vital system, deeper cuts are being
proposed, as well as the consolidation for upwards of six PASSHE schools, all in the age of a
pandemic where schools are hurting even worse than ever. To properly historicize this:

Many states closed revenue shortfalls after the recession and its subsequent sluggish recovery through
sizeable budget cuts, as opposed to pursuing a more balanced mix of responsible and targeted cuts and
revenue increases. In fact, between fiscal years 2008 and 2012, for every $1 state lawmakers raised in new
revenue they cut $3 from existing spending. (See Figure 5.) This led to exceedingly deep cuts to higher
education — which contributed to higher-than-typical tuition increases, described above — that might have
been avoided if lawmakers had pursued a more balanced approach (Mitchell et. al, 2019, p. 3).

I will speak to the systemic divestment of higher education later on. But I wish to paint a picture
and give context to the fact that the current state of higher education is limping along and has
become increasingly dependent on corporatized means to fund and keep their institutions afloat,
all the while affecting students the most.
Why Does this Matter?
Once the university shifted away from public sources of funding in the 1980s, and a
privatized model became more heavily favored, career services became chief sources of revenue
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for the university (Dey & Cruzvergara, 2014). This therein led to an increased dependence on
employers to dictate university operations, and established a cyclical relationship between said
employers and the university as a site of job training, as opposed to true measures of exploration
and democratized study. Career counselors, by extension, now serve as the main tools for
spreading these narrow metrics of idealized human capital achievement, which therein advertises
a message of deep dependence on high-earning jobs and flashy titles as the sole purpose of a
student’s acceptance to college. Cornerstones of a student’s development or identity are
completely ignored in favor of one-size-fits-all, prescribed methods of advising that try to
formulate one product ready-made for the assembly lines of the postgraduate journey. We live in
an age where employers get to dictate what they wish to see from the ready-waiting student
pipeline. Academic rigor is not enough. Students must now have prestigious internships,
preferably in a field related to the one in which they wish to enter–to say nothing of the fact that
most internships are unpaid or are meretriciously labeled as “for college credit”. In addition to
internships, extracurricular involvement is also considered a huge plus. Employers are even on
the record saying that they want students focusing on one or two main areas, as opposed to using
their undergraduate experience to explore. What does that say of full-time working students?
Students that are caregivers? This laundry list of corporate idealism, disguised in the alreadyprivileged arena of the university, is furthermore rooted in elitism. The current form of career
education and its dependence on neoliberalism, needs to be transformed in order to ease the
anxieties and one-dimensional, uninspired counsel that could instead focus on treating students
as holistic individuals, instead of mechanized products.

As I begin my own journey as a career counselor, this landscape has become incredibly
salient in terms of my professional experience as well as my personal connections to it. As I
5

previously mentioned, I have met with career counselors before and know firsthand the fallout
that can come from receiving stagnant, unimaginative counsel against a backdrop of highly
pressurized demands for societally-aligned postgraduate performance. In my own ironic journey
in becoming a career counselor, this full circle has allowed me the unique perspective of being
able to recently recall my experiences and use them as a guiding foundation for my proposed
intervention.

To that end, I believe that career centers are one of the most effective offices that
neoliberalism weaponizes in order to control knowledge production—in that students should
only be valued by human capital terms. I wish to therefore create an intervention in the form of a
holistic professional institute that seeks to educate career counselors on the principles of
appreciative and value-based advising. The message of this Institute will include appropriations
for a more humanistic career development experience for student populations. Essentially,
ethically minded offices that do not try and “organise people in their (and others’) best interests
and in the best interest of society,” (Hooley et. al, 2018, p. 17). Instead, they should focus on
value-based counseling where students are given the freedom to explore how they wish to leave
their mark on the world. In this vein, college would once again stand “for expanded individual
opportunity, but also for the acquisition of a vastly enlarged view of and encounter with the
world-its diverse peoples, sciences, languages, literatures, and histories,” (Brown, 2015, p. 187).
Instead of this obsessive competition state, students would be able to play to their own strengths
and use their talents in their educative experiences to become more fulfilled and informed
citizens.

6

Value-Based Advising & Appreciative Inquiry

I wish to explore the questions on if there is an ethical, value, and passion-based
methodology to career counseling that can transform the neoliberal ties of career centers through
the lens of a critical-action based method of research. I plan to design this training through the
foundational principles of life design, made popular by the Johns Hopkins Career Center, who I
will be citing as a critical inspiration for this body of work. My intervention will take the shape
of a moduled institute intended for career counselors of all experience levels across the span of a
three-day conference. The Institute will not only focus on how we as career counselors can
engage in what is called an appreciative framework of advising, but the role that we as advisors
have in a student’s development and interpellation into a neoliberalist society. In short, is there a
way to help students achieve fulfillment in the next phase of their life without relying on narrow
metrics of market-determined success? Furthermore, I wish to utilize the guiding principle
concept of eudaimonia for the foundational working knowledge of this program. A Greek term,
it literally translates to “the state of flourishing”. How can we as counselors use a revolutionized
approach to counsel students in a specified, diverse manner? Where career appointments are
rooted in passion and fulfillment as opposed to societal expectations? When it comes to our lives,
how can they be designed, instead of manufactured?

Additionally, I intend to include aspects of social cognitive theory (Raque-Bogdan, 2016)
and life design. From there, I intend to offer participatory, interactive modules that emphasize
the many different ways that student success can be defined, and how career counselors can
relate a student’s identity and previous experiences to how they wish to approach their
postgraduate journey. Guest speakers will also join this series to describe how they use these

7

more inclusive methods at their institutions. In conjunction with the principle of eudaimonia, I
will focus my scholarly work to discuss the principles of appreciative advising by helping
conference participants develop their own personal advising philosophy. Guided activities will
also create dialogue and leading questions that teach counselors how to disarm students and
dismantle the neoliberal ideology through substantive, equally participatory dialogue. This topic
will be fleshed out through role play scenarios and reflective tools. Essentially, this program will
serve to better prepare career counselors to confront the principles of neoliberalism and give
them the opportunity to dismantle this ideology with a foundation rooted in student passion and
engagement.

In the following chapters, I intend to explain the current state of higher education and its
dependence on other sources of funding, and why things have become so dire. We will even
begin to discuss the notions of ideology and the neoliberal university, and the concerted
principles that make our education system function the way it does. From there, we will build
upon this introduction to neoliberalism and fully historicize the movement, paying careful
attention to the racial bias that made it such a juggernaut and so highly effective in the first place.
It is very important here that we also establish the relationship between neoliberalism and its
hold on career centers, both in past and present states, which will allow me to fully express the
need for my intervention and this idea of a freely formed approach to career counseling and
student identity. In the end, I will challenge that there is a more holistic way that we can support
students as educators, and that it is fulfilling work in itself to see that it is accomplished.
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Chapter Two:
Philosophy of Education and Conceptual Frameworks
The Current State of Higher Education
As I have discussed previously, higher education has forfeited the flourishing concepts of
exploration and study in favor of heavily corporatized values that eagerly funnel out to the needs
of employers. Students are left with seemingly only one path to success, the highest-earning job
in a select few, highly prized fields, which have been laid out for them according to what the
corporatized world deems sufficient or highly profitable. Facets such as personal achievement,
obstacles to success, and/or developmental milestones are ignored (Wanko, 2018), as the
structure of a neoliberal ecosystem cannot functionally support such individuality and nuance. In
conversation with the works of Brown, (2015) Weeks, (2011), and Foucault (2009), I argue that
the purpose of education is not to break down students to the same, small chunks of human
capital, nor simply ship them out to the workforce and reinforce that that is their only source of
value or reason for attending university. Instead, the university should harbor students and
function as an independent, democratized body that encourages exploration, and the courage to
question the state of the world and how facets of it are constructed. Through the principles of
value-based advising and appreciative inquiry, I believe it is the purpose of true educative
experiences and the role of student affairs professionals, particularly career counselors, to
encourage and foster this curious spirit. Not only that, but also to help students find careers that
are full of fulfillment instead of reductive, narrow measures of success.
Ideology & Our State of Reality
To begin, I wish to discuss the concept of ideology, which, according to Althusser (2014)
“represents the imaginary relationship of individuals to their real conditions of existence,” (p.
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181). We are never outside of ideology—to borrow from Foucault (2009), it conducts our
everyday actions. Until it becomes so meretriciously fulfilling that we do not think on it. In this
body of work, I argue that the ideology we are discussing is twofold: that of neoliberalism and
this concept of work. These ideologies, these conditions of success and capital enhancement, are
what determine a student’s pathway through the university. I move now to the university, and
argue that it is an ideological state apparatus. Althusser again mentions the idea of Ideological
State Apparatuses (ISAs), where “an ideology always exists in an apparatus and in the practice or
practices of that apparatus,” (p. 184). One cannot function without the other. Essentially, this
material place serves as a reproduction of the dominant ideology and provides an environment
ideal for any dissent to be questioned, and the dominant ideology (in this case neoliberalism) to
be sustained. I would like to specifically point out this notion of reproduction—in that these
apparatuses, whether social, educational, or political, reproduce the dominant ideology. Their
usually hierarchal structures are the ideal settings to be able to successfully incubate and
maintain it. The university is no different, especially as it relates to the increasing privatization
and dependence on neoliberalism to function (Deveraux, 2020). Moreover, within the capitalist
educative environment, the two are irrevocably intertwined.
To make it abundantly clear, work, as it relates to power that the ISA has over its
students, and neoliberalism, go hand in hand. I argue, what are the university’s student
populations if not prized human assets engineered to serve capital? As universities become more
and more reliant on outside sources to fund their programming (Deveraux, 2020), students are
“valued and desired almost exclusively for their contribution to capital enhancement,” (Brown,
2015, p. 177) in order to be considered successful. From the moment they step foot onto campus,
the discussion of “positive ROI” becomes the dominant conversation. How can students repay

10

their debt, earn a high salary, and make themselves as marketable as possible to employers?
Gone are the notions of study and exploration. Instead, these metrics are the sole determinants
that a university uses to assess how much a student has gotten out of their university experience,
and how “successful” they will be in the future. In short, this is what an ISA is bred to do. Make
only one definition of how to properly conduct one’s life apparent, and make every other method
seem futile.
This relationship of neoliberalism and the university is the most prevalent within the
realm of career centers. This structure, where students, faculty, and staff all converge into one
ecosystem, is an apparatus that trains students to believe that their only reason and function for
going to college, for binding themselves to mountains of debt, is to get a job. Now, I am not
saying that the antithesis of this is to graduate college and never work. Quite the opposite. But I
believe that the apparatus of the university, in its current state, sustains this definition that
students must fold and bend their ideals to a singular ideology of what success looks like. Not
only that, but the environment presents this ideology of work as the type of sustaining mantra
that subsumes all other aspects of their identity. In a capitalist system, and through a neoliberal
lens, this is crucial for survival, but is not optimal for humanistic, intellectual nourishment. As
previously stated, Brown (2015) argues that neoliberalism is a governing rationality that would
seek to only reduce students to the worth of individual units of human capital. To extrapolate,
neoliberalism does not merely seek to privatize, but to enhance individual competition and relate
all experiences to production and consumption. Rather, it formulates everything, everywhere, in
terms of capital investment and appreciation, including humans themselves, and thrives on the
process of privatizing what was once public and attainable.
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When we look at career centers, we see this ideology of neoliberalism on display fully.
Every year, these offices are responsible for gathering and releasing reports on career outcomes
for both undergraduate and graduate students. In these reports, offices gather intel on what
percentage of students are employed six months after graduation, as well as starting salaries
broken down by major. Other factors are considered, but there is no index as to the job
satisfaction rates among students, or how long these students stay in their first jobs that they
obtain right after graduation. The only scales of measurement that are truly focused on is the
amount of time it took to find said job (under six months is considered the sweet spot), as well as
what the average annual starting salary is and how centers can advertise it. All of that work, that
exploration, becomes reduced to just a number. On top of that, for career counselors and the
offices that they work within, there is now increased incentivization to meet or to better that
placement rate, particularly because these offices now serve as the chief sources of revenue (Dey
& Cruzvergara, 2014) for the university. These are the numbers that the administrators, parents,
alumni councils care about. These are the numbers that have to be shown in order to advocate for
more funding for staff and other resources. Slowly, appointments with students become less
about the quality of what they are searching for, and more about how they can “beat” the
previous graduating class, and their peers, for highly coveted, profitable positions that they might
not even enjoy. Again, we revisit the idea of neoliberalism and human capital. This ideology has
supplanted the idea of quality, value-based work, and instead has been reduced to career centers
funneling students into jobs that might not lead to true satisfaction or align with a student’s true
interests. How I define the concept of “true satisfaction” relates heavily to this concept of “the
good life”. Brown (2015) speaks to this further in her work where she explains that:
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Crucially, citizens educated in the liberal arts are being prepared for what Aristotle called "the good life,"
which he understood as cultivating the higher human faculties for thoughtful civic engagement and
eudaimonia, that special Greek term for happiness comprising rich fulfillment through the elaboration of
human possibility. The notion of the "good life" may sound arcane, effete, or even decadent. Thus, it is
important to remember that for Aristotle, it signifies the capacity for human pursuits beyond toiling for
survival. "Mere life" (mere existence) is the good life's opposite, and the difference between them is
marked by the difference between freedom and necessity and even between freedom and enslavement (p.
189).

But neoliberalism does not make the time or effort to understand these nuances. Students are
asked to fill their resumes and stuff their free time with extracurricular involvement purely for
the very nature of consumption–to look better than their peers, to win the approval of employers
in the months leading up to graduation. In short, there is nothing outside of this mantra of
competition, corporate values, and struggle. We have been conditioned by the university, the
ISA, that any time spent dwelling on unvalued curricula or personal passions will not serve us.
Neoliberalism would have us believe that without it, we are nothing. If we do not market
ourselves, or obey these ideas of market-determined metrics, then we will waste away. And that
fear, that conduction, or the process of keeping us obedient (Foucault, 2009), is what keeps
students within the clutches. Brown (2015) further iterates:

Fourth, knowledge, thought, and training are valued and desired almost exclusively for their contribution to
capital enhancement. This does not reduce to a desire only for technical knowledges and skills. Many
professions today-from law to engineering to medicine-require analytical capacities, communications skills,
multilingualism, artistic creativity, inventiveness, even close reading abilities. However, knowledge is not
sought for purposes apart from capital enhancement, whether that capital is human, corporate, or financial.
It is not sought for developing the capacities of citizens, sustaining culture, knowing the world, or
envisioning and crafting different ways of life in common. Rather, it is sought for "positive ROI" -return on
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investment- one of the leading metrics the Obama administration proposes to use in rating colleges for
would-be consumers of higher education (p. 177).

In the current landscape, this ideology paints a false depiction of success while ignoring
the many different obstacles that are needed to obtain it, such as the inequitable measures at a
university that might present extra challenges for students to overcome. Things like having to
work an extra job to fund schooling, being a caretaker, or other aspects of one’s socioeconomic
status can be major factors in students’ experience on campus vastly different and incapable of
producing the same results that universities crave. To further emphasize this, “...easily
quantifiable metrics too frequently take precedence in shaping what counts as student success,”
(Huisman & Mampaey, 2018, p. 5) Factors such as college rank, time to graduate, salaries, etc.
ignore the identity of students and their personhood, reducing their accomplishments and level of
success down to numbers (Chang et al., 2019). Furthermore, one study, through qualitative
interviews, discovered that students felt consistently boxed in and felt that most traditional
measures of success were inappropriate to assess nontraditional students (time-to-degree
completion, starting salary, etc.) (Bangera & Brownell, 2014; Castillo & Estudillo, 2015).
Overall, we cannot be further enticed into believing this dominant ideology anymore, as it is
clear that it is not working or producing any sort of satisfaction from student populations.
So, Why Don’t We Do Anything? An Examination of Conduction and Interpellation
One question that rises when trying to explain our responses to an ISA perpetuating a
dominant ideology, is why do we not do anything about it? To that end, I move now to the
process of conduction. When an ideology exists, there are certain parameters put in place by a
ruling class that seek to enforce it and ensure that it is upheld. Within these ideological state
apparatuses, that I have argued the university represents, the conduction and interpellation of the
status quo is extremely apparent. Interpellation, to borrow from the works of Backer (2018) and
14

Althusser (2014), “is a concrete moment of ideological reproduction. When you are interpellated,
you get with the program of a dominant imagined relation to real conditions. When you are
interpellated, you become a subject of that ideology, recruited to the ideology, so that you “go”
all by yourself and follow the ideology without any force compelling you,” (Backer, 2018, p. 2).
In short, because we live and breathe the imagined realities of the ISA each and every day, we
follow it. And the more that we follow, the harder it becomes to question a reality, especially
when it is difficult to find alternatives to live by.
The current model of the career center, and the university in which they are able to
operate, has interpellated in students the process that in order to be successful, one must pursue a
four-year degree, graduate within that given time span, choose a degree that will best prepare
them for the assembly lines of capital, and then finally graduate and find a job where they will be
able to make the most money. Any deviation from this point, is listed as failure. Any academic
subjects that do not support capital investment are seen as unsustainable and are devalued to the
point of irrelevance according to modern wisdom (Brown, 2015). This here is conduction–or an
act of policing (Foucault, 2009), where the apparatus is able to produce such a clear and
oppressive force of ideology that subjects–the students, in this case–perform these actions
without question. In this case, a student looks for ways to market themselves. They attend
employer coffee chats to network and learn what specific attributes they need to enhance in order
to get hired without questioning if this is something that they agree with. Or a student might join
a student organization that they do not see themselves having a real passion for, but are told by
employers and even their own advisers it will look good on their resume. They choose a finance
or marketing major over a liberal arts degree because they are told it will make them more
money. I cannot count the number of times I have heard liberal arts majors met with such disdain
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or patronization when they divulge their plans. “A philosophy major? You can’t do anything
with that except teach.” That same line used over and over again as the means of some joke. In
plain daylight we see neoliberalism at work—conducting our everyday actions. And so what if
that person wanted to teach? Society has divested from any form of education so entirely, that
teachers now serve as the punch line of our interactions.
All of these thoughts are examples of this apparatus—the university—conducting our
actions to fit in with the predetermined steps of success and realities they have created for us.
This ideology has become so embedded in our system of education, that work is now linked to a
person’s self-worth and personhood. As Weeks (2011) details:
Dreams of individual accomplishment and desires to contribute to the common good become firmly
attached to waged work, where they can be hijacked to rather different ends: to produce neither individual
riches nor social wealth, but privately appropriated surplus value. The category of the work society is
meant to signify not only the centrality of work, but also its broad field of social relevance. (p. 8)

And yet, as we will discuss in more detail later, it is all for naught. A student’s quest for
relevance and this purposefully ambiguous definition of success leads to a crisis. Instead of using
aspects of their identity to influence their career decisions, careerism becomes their identity, all
in the interest of bureaucratic companies that rely on their obedience and labor to widen their
profit margins. Weeks (2011) further denotes that, “work is the primary means by which
individuals are integrated not only into the economic system, but also into social, political, and
familial modes of cooperation,” (p. 8). This idea of cooperation is very similar to the theme of
interpellation I discuss. Educative experiences–inquiry, debate and critical thinking, all
cornerstones of the liberal arts curriculum, are a threat to the neoliberalism ideology; this
ideology of work as passive, servile consumption. Neoliberalism, in short, always demands that
we work on ourselves to transform into human capital. To sell ourselves instead of focusing on
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our collective needs. The survival of neoliberalism depends on the collective conduction and
competition amongst peers. When students are stratified and left to compete with one another,
there is less room to question what a passion-pursued life would lead to, or what concepts like
eudaimonia would mean for the overall betterment of life.
So, What Can Be Done? An Examination of Counterinterpellation
In the same article, Backer (2018), discusses the idea of counterinterpellation, or the
series of responses that seek to take up and take on the existing forces of interpellation at work.
In order to successfully counterinterpellate, a subject must not only recognize and examine the
dominant ideology at work, but also seek to challenge and undo it. I argue that, in the specific
case of transforming the neoliberal university, the art of living well, living for others, living in
opposition to neoliberalism and individualized competition, is a form of counterinterpellation.
The concepts of eudaimonia, the good life, etc. are strategies that can be utilized to directly
combat the harmful effects of neoliberalism and the state of the university as a site of
competition and struggle. I wish to introduce this idea of counterinterpellation now so that we
may further discuss it when I propose my intervention, which I believe will serve as a movement
of counterinterpellation and be able to directly combat the current state of a neoliberal university.
The Purpose of Education
What if we demanded more? The way that education functions today is siloed, stratified,
and does not seek to nurture our humanistic qualities. At best, it reproduces this dominant
ideology of neoliberalism. My vision for higher education is a place of study that does not seek
to conduct its students into pre-prepared silos engineered by predetermined, one-dimensional
career paths. I argue that the first step in changing this macro-level transformation, is to first
change from within. We must ask ourselves, as student affairs educators, how do we uphold the
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dominant ideology, and how within ourselves can we seek to change it? My philosophy of
education maintains that universities should be sanctuaries, independent of employer and capital
influence. Students should be given the opportunity to have more agency and independence in
their discovery of their career–what will make them feel like they are contributing to society not
financially, but as fully-informed and fulfilled participants. As student affairs educators, it is our
role to ensure that these students have safe passage and space to do so. Not only that, but to give
them the resources to actively take part in their own journey. While students should have the
ability to design different aspects of their life, we can be the harbors that initiate enthusiastic
inquiry, and value-based thinking. It is to be expected that students might not arrive at college
with the proper tools in hand to begin this crafting, however, that does not mean they do not have
anything to contribute to this personalized discovery. I turn back to Brown’s concept of “the
good life”, in which eudaimonia—the art of flourishing—and civic engagement are crucial parts
to help students develop a sense of identity and personhood. I emphatically agree that, in these
educative atmospheres, we must nurture the student as a whole in order to have them discover
what they want out of life, what they find to be sustainable, and to encourage them that this
exploration might last beyond the four years they are on a university campus, and that is
perfectly acceptable. This long toil of competition and struggle does not have to be so prevalent
in a university atmosphere. Essentially, I believe that the university should serve as a place of
study where students not only come to learn about the world, but how they fit in among it, and
what they can do before and after graduation to ensure their self-fulfillment. Again, not through
traditional measures of financial gain or professional prowess, but how the work they choose and
learn more about can evolve, develop, and satisfy them. Flourishing should be and can be
attainable for everyone, and it is our role as student affairs educators to ensure that students have
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every tool at their disposal, beyond the neoliberal ideology, to bolster and support their
exploration through such frameworks as appreciative inquiry. This method serves as a way to
thoughtfully and mindfully engage students that highlight the positives of their development. As
I will more fully explain later, I believe additional avenues found within the realms of advising
can help transform traditional, prescriptive behaviors of how we help students and, overall, make
our work more sophisticated and dedicated to honoring a student’s personhood and how it relates
to their careers and postgraduate fulfillment.
This philosophy is what guides my intervention. I wish to design a program for career
counselors that does what I have just mentioned–to be able to properly give students a platform
to process and advocate for their personhood and fulfillment as it relates to aspects of their career
identity. This program, utilizing the framework of critical action research, will seek to deviate
from the notion that education has to be steeped and mired in neoliberal, individualistic ideals.
Instead, the mission will be to help students discover their own values, how it relates to the
working world, and how their lives affect those around them, all grounded in the foundations of
appreciative inquiry and advising. In short, a program that empowers students, highlights how
their salient experiences influence their identity and what they want out of their careers. It will
also seek to emphasize the power of a collective, and that the purpose of true fulfillment is not
found in high-paying, siloed jobs, but sustainable actions that make us excited to contribute to a
democratized, public society capable of strong social change.
Critical Action Research
Critical action research, to be more specific is a “participatory, democratic process
concerned with developing practical knowing in the pursuit of worthwhile human purposes,
grounded in a participatory worldview which we believe is emerging at this historical moment,”

19

(Reason & Bradbury, 2001, p. 1). In my brief introduction to this subject matter, the prevalence
of social justice and democratic social change themes have revealed that this approach to
research expands upon the idea of the traditional, positivistic framework. The extensive
involvement required from participants, as well as the more passive, observer role of the
researcher seeks to frame my idea for my thesis in a collaborative, cogenerative way. In this
paper, I wish to identify the foundational bedrock of action research, and thoroughly examine its
collaborative tendencies and why they are significant. Furthermore, I aim to identify how the
findings in this research are an independent entity, uninfluenced by the researcher’s desires for
the outcome of the study. Overall, this type of inquiry seeks to provide a systemic solution that is
aware of its potential to fail. This self-aware attribute allows action research to be situated to
make a difference in the lives of specific communities through participatory, equitable practices.
The Look, Act, Think Routine as a Consequential Action Research Method
The Look, Act, Think routine demonstrates the core steps of action research. While this
method appears linear on the surface, Stringer (2014) argues that it should be viewed as a
“continually recycling set of activities. As participants work through each of the major stages,
they explore the details of their activities through a constant process of observation, reflection,
and action,” (p. 9). This further emphasizes the three-dimensional process of evaluation in action
research, and how this component serves to ensure that actions are continuously modified in
order to provide the best solution possible for the communities involved.
To be able to accurately engage the Look, Act, Think routine, one must review goals and
procedures, evaluate their effectiveness, then plan specific activities. To resolve the specific
issue facing a community, a researcher must begin by defining the problem, and exploring the
context as to what caused it, as well as what external forces might contribute to it. After this, one
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can begin to develop strategies in order to effectively address the problem. Again, this is not the
sole responsibility of the researcher. Participants should have an equal stay not only in
addressing what problem their community is facing, but also what solutions can be proposed.
According to Stringer (2014), “action research works on the assumption, therefore, that all
stakeholders—those whose lives are affected by the problem under study—should be engaged in
the processes of investigation,” (p. 15). This routine has been utilized by health professionals to
improve the health of their patients, as well as community workers who wish to develop systemic
solutions to tackle problems with issues facing youth populations in a community. This will
result in beneficial communication styles, and hopefully provide a transformative solution to aid
the community in question.
Action Research as a Systemic, yet Critical, Solution
Action research is firmly anchored in qualitative analysis, and has various specific
methods in its arsenal to effectively gather data that will propose an extensive solution. Carter
and Little (2007) claim that, “method is research action. Research methods are the practical
activities of research: sampling, data collection, data management, and reporting,” (1318).
Actions that can provide a systematic approach to a solution are rooted in the qualitative practice
of establishing a research narrative, such as ethnographies, the lens of grounded theory, case
studies, and phenomenological studies.
These methods are selected to serve an investigative purpose rather than to be statistically
representative of a population (Ritchie, Lewis, & Elam, 2003). In order to determine which type
of method will service the study best, action research remains very flexible, and evolves from the
idea of quantitative research. As Creswell (2009) argues, “decisions about choice of design are
further influenced by the research problem or issue being studied, the personal experience of the
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researcher, and the audience for whom the researcher writes,” (p. 20). It is also interesting to note
that subjectivity and positionality are acknowledged and embraced in action research.
Researchers should actively seek out their subjectivity in order to, as Peshkin (1988) reminds us,
that “it is a warning to myself so that I may avoid the trap of perceiving just that which my own
untamed sentiments have sought out and served up as data,” (p. 20). Again, the researcher is also
a participant in the study, and should therefore treat their sentiments with care so as not to find
meaning in data that is not really there. This will then, in turn, influence what type of study they
wish to conduct and how it is executed. Thereby making action research, first and foremost, a
humanistic experience above all else. As a career counselor myself, I acknowledge that it is my
positionality that inspired me to write this body of work. I believe it is what drives me to see the
work through, as well as be able to connect with the principles that I lay out in the subsequent
pages.
Commitment to Democratic Aims
Action research profoundly differs from other methods of research in that it moves away
from the traditional, positivistic approach that all knowledge must be objective and value-free in
order to be acceptable and valid (Brydon-Miller et. al 2003). Instead, this method adopts the
notion that knowledge can be formulated through consistent social interaction and that the
research component is an equal part of this. Combined together, these two facets promote human
interaction. While quantitative data focuses on the raw data and how a hypothesis is proven,
action research is explicitly political, socially engaged and democratic. This also leads into the
point of ethics in action research. Stringer (2014) claims that because “of the participatory nature
of action research, ethical considerations work in a special way,” (p. 89). In other words,
participants have informed consent about the experiment, and they are made aware they have the
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right to quit the study at any time. This concept of participation extends beyond just the ethical
structures of action research, in that participants play an equally significant role to the research in
being able to produce their own findings and pose their own solutions to the systemic problem at
hand. Brydon-Miller et. al (2003) further suggests that:
Overall, a respect for people and for the knowledge and experience they bring to the research process, a
belief in the ability of democratic processes to achieve positive social change, and a commitment to action,
these are the basic values which underlie our common practice as action researchers. (p. 15)

This is a very freeing component of this type of research, as it allows room for the fostering of
human connection between the researcher and the participants. Action research therefore adds
evolutionary, transformative components that expand beyond traditional, bureaucratic arenas that
instead emphasize viable data based on accurate human experiences. This will be necessary in
my program, as I first want to acknowledge that both the administrators and participants in this
training for career counselors will rely on shared experiences and respect in order to achieve any
type of transformative change.
Critical Implications
Now, in order to appropriately come full circle with our discussion of action research’s
true purpose, we must examine the idea of what it means to add a critical component. Kemmis
(2008) argues that:
In critical participatory action research, participants aim to be ‘critical’ in this way, trying to find how
particular perspectives, social structures and practices ‘conspire’ to produce untoward effects, with the aim
of finding ways to change things so these consequences can be avoided. Being critical in this sense means
acting negatively against identified irrationality, injustice and suffering, rather than positively for some
predetermined view of what is to count as rational or just or good for humankind (p. 126).

So, if we accept this logic as true, then we can argue that action research cannot be fully realized
if not inherently critical. For example, we ourselves cannot be antiracist unless we work to
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dismantle the very systematic issues that feed into racism. Critical action research supports the
notion of my thesis, in that this is a type of inquiry that provides a systemic solution that is aware
of its potential to fail. For, to be critical, that is to take up the process of self-examination. And in
order to critique the self, critical action research understands that the relationship to the self is
“constructed through development-historical, cultural-discursive, social and material-economic
interactions between people,” (Kemmis, 2008, pg. 126). This speaks to the idea of systems
thinking—in that in order to properly convey a systematic solution, we must be aware of the
interconnected, complex relationships that we find ourselves in with society, and each other. And
when working with stakeholders and key parties involved in addressing issues in communities, it
is vital that we understand the notion of critical engagement so that we can reckon with ourselves
on what honest and true solutions will look like.
Furthermore, the idea of critical action research truly encapsulates what it means to be a
democratic and collaborative process. Kemmis (2008) further points out that, “critical
participatory action research opens communicative spaces that permit and foster creative
reflection,” (p. 127). Critical theory, I therefore maintain, is the educative process of consistent
evaluation and involvement of participants in equal frames of the study in question. Only in these
open spaces can true work be done. And in true, inclusive communication, that is where, I argue,
democracy is fostered.
I would be remiss if I did not also address the weaknesses of action research. While it
does good work in being able to establish solutions across local communities, researchers face a
significant problem in trying to scale them to large-change social efforts (Brydon-Miller et. al,
2003). Further work needs to be done in order to make this critical way of thinking possible to
flourish in hierarchical systems, specifically higher education institutions. But, I believe the
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reason why action research has a difficult time adapting to these environments is because
hierarchy and status quo go against its very nature. A hopeful, if somewhat concerning thought.
However, I believe it is the ideal method for tackling such bureaucratic arenas, as it embraces the
messiness of systemic discussions and understands that it might take several different approaches
in order to find the most helpful solution.
This framework is extremely important in our work of student affairs because it creates
both a role for the educator and the student to fully participate and reach a conclusion or solution.
Baxter Magolda (2009), in her theory of self-authorship, emphasizes the importance of students
as not only the learners but also the leaders in their quest for self-discovery. In short, student
affairs educators should make it a point to include students in their work and let them how a say
in how they wish to be guided. I think this connects beautifully in terms of critical action
research—in that it relies heavily on the influence of stakeholders and possesses a participatory
nature. I argue that these two facets are necessary in order to properly achieve a solution in
which both the educator is able to get through to the student and help them, and the student gets
what they actually need out of the interaction, as opposed to what the educator merely thinks that
they need. I think that, specifically within the realm of advising and supporting, will go a long
way in creating three-dimensional interventions for a multitude of students that builds upon their
identity and development.
To that end, because my intervention and thematic concern have to deal with a different
method of advising and supporting, I believe that this approach will be rather useful. Since I call
for a more dynamic approach to advising that combats the prescribed steps already in place, I
believe critical action research will help me be able to further emphasize student development
and we can create a more holistic vision of student support within the realm of career counseling.
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In the coming pages, I intend to actualize this framework into a fully fleshed out program
that will tackle an overall outline, necessary stakeholders, as well as potential program goals and
learning outcomes that will guide and breathe life into these words that I have written.
Furthermore, in order to further contextualize my thematic concern, I also intend to provide an
historicization of neoliberalism and its assault on the university throughout the latter half of the
twentieth century, up until the present day. Providing this context will not only seek to educate
about the categorical and tactical methodology behind this approach but will also underscore the
need for my intervention in order to directly combat it and hopefully provide alternative,
transformative frameworks to situate career services within student affairs.
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Chapter Three:
Historicization and Narrative
The Rise of Career Centers as a Response to Socioeconomic Needs
In order to properly situate my concern and to add urgency to its cause and purpose, I
wish to properly historicize the era of neoliberalism, as well as document its gradual influence on
the university campus, and, more specifically, career centers. As I have stated before, this
movement was not a happy accident or a simple coincidence, but a methodical, intentional series
of events intent on preserving education for the white elite; where education remained a
privilege, and not a right. Career centers currently sit within the large umbrella that is student
affairs. Although a trend has emerged where universities are restructuring their offices and
placing them under the jurisdiction of academic affairs (NACE, 2021), student affairs staff
remain the chief governing body that help manage these centers. It is important to examine the
origins of student affairs in order to better understand the larger structures that we as higher
education professionals must inhabit and navigate.
To that end, I would like to explore these origins and how the responsibilities of the
university has shifted. The establishment of the university campus began with the concept of in
loco parentis in the late seventeenth century, where student development was first considered. At
this time, the role of the school and the faculty, in addition to their academic responsibilities, was
to shepherd students through their academic and personal journey, (Rentz, 2011). From there, the
academic purpose of higher education was further developed as students explored the liberal arts
and matriculation was taken much more seriously. It was not until we reached the eighteenth
century that we began to see vocational training brought further into the fold of central university
operations. Due to the demands of the industrial revolution in the United States, we saw an
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increased need for occupations such as accountants, physicians, and other specialized workers
(Rentz, 2011). This marked one of the first iterations of what higher education would become
today, as we transitioned away from the liberal arts and a more meditated place of study, to
instead a sharper focus on job and vocation training.
From there, the university began to change. Instead of just academic centers and
classrooms, schools began to offer extracurriculars, electives, and, by the early 1900s, the idea of
the career center was born. Frank Parsons, a professor at Boston University, created The
Vocations Bureau, a public service office intent on helping immigrants transition to their new
lives in America (Zunker, 1998; Dey & Cruzvergara, 2014). The foundation of his work is still
used by modern career centers today. These offices have now evolved and utilized four different
models. Before the idea of a career center came to fruition, faculty, in the same idea of in loco
parentis, were tasked with helping students find their career paths (Dey, Cruzvergara, 2014). But
as a direct result of the baby boom and the new influx of students after the war, there was a
greater demand to meet the changing needs of the workforce. The career center then further
evolved to serve as a crude job placement center after the second world war to meet the need, as
labor demands changed again. During this time, “driven by a reactive approach and philosophy,
and fueled by the increased demand for workforce in manufacturing and mining, career staff
played the roles of job fillers and measured their success by placement numbers,” (Dey and
Cruzvergara, 2014, p. 7). We see here a pattern begin to emerge. The career center has a long
history of serving as an assimilation tool used to prepare students for the labor force, as opposed
to my vision, which is to have them serve as guides to develop an individual’s further sense of
discovery and value-based exploration.
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In the 1970s and 80s, we again saw a shifting paradigm where students were now tasked
with their own career journey. More emphasis was placed on the student developmental process,
and the idea of counseling in the career space was first introduced (Casella, 1990). However, this
second model was not to last. Upon ushering in the digital age, career centers again shifted to
this third wave, professional networking, where there was a heavy interest for career centers to
forge strong relationships with employers. This was seen as an almost necessary means for
survival, as tuition prices began to climb, and budgets for universities were slashed. As Dey &
Cruzvergara (2014) further explain:
With less funding from universities, corporate partnerships and revenue generation became a critical goal
for many career centers, which further shifted the focus for career services from counseling to employer
relations. The need to justify career centers’ budgetary requests to universities also helped change
assessment measures from attendance numbers to learning outcomes (p. 8).

The influence of employers only grew from there and continues to have a large say in career
center events and duties. The current center model, connected communities, was established as a
direct response to yet another socioeconomic hurdle–the 2008 recession. Experiential education
(internships for credit) became a key focus, in addition to the academic requirements at school.
Employers became not just destinations for potential jobs, but members of these companies
became mentors as well, coaching students on the necessary steps needed to assimilate into
company culture (Dey & Cruzvergara, 2014). Today, representatives now recruit directly on
college campuses, and even have designated ambassadors to cultivate the pipeline between the
university and company (NACE, 2021).
Time and time again these iterations of the career center are a direct response to
socioeconomic events and the needs of the market, building an ideal structure for neoliberalism
to further ensconce itself in the inner workings of university operations. As we discuss the
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evolution of neoliberalism in the subsequent paragraphs, we will see that the models of these
career centers were created not just from labor conditions, but the economic climate and
neoliberal ideology that forced its way onto the university campus.
An Historicization of Neoliberalism: An Introduction
To begin, I wish to restate the definition of what exactly neoliberalism is. As Harvey so
explains:
Neoliberalism is in the first instance a theory of political economic practices that proposes that human wellbeing can best be advanced by liberating individual entrepreneurial freedoms and skills within an
institutional framework characterized by strong private property rights, free markets, and free trade. The
role of the state is to create and preserve an institutional framework appropriate to such practices. The state
has to guarantee, for example, the quality and integrity of money. It must also set up those military,
defence, police, and legal structures and functions required to secure private property rights and to
guarantee, by force if need be, the proper functioning of markets (p. 2).

Again, this ideology was not a happenstance set of events, or a string of coincidental
circumstances–but targeted and purposeful. Furthermore, neoliberalism also claims that state
institutions (such as education, health care, environmental groups, etc.) should not interfere with
market-based metrics because they cannot possibly know more than these economicallydetermined policies. They further claim that any state-run intervention will, ironically, hijack
public interest for the sake of the few (Harvey, 2005). Specific iterations of this ideology have
taken the form of policies, portions of political campaigns, and, as we have discussed, the
university and other educational outlets.
The Powell Memorandum & The Ascension of Neoliberal Governance on College
Campuses
The most significant and concerted effort to effect this change was the introduction of the
Powell Memorandum in 1971, shortly after Ronald Reagan won his seat in the California
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governors’ mansion. On the promise that he would eradicate the perceived threat that student
Bay Area protestors posed, no less. This doctrine, coined by a soon-to-be associate justice on the
Supreme Court, “helped to disrupt the social transformations called for by students. It did so by
constructing progressive critiques as demands for social chaos that would threaten the ‘free
enterprise system’ and ‘the American political system of democracy,’” (Ferguson, 2017, p. 36).
American businesses are able to support higher education through tax dollars, donations, and
even subsidizing new facilities on campus. Through this narrative of perceived benevolence,
Powell was able to craft a story that simultaneously villainized these anti-capitalist student
movements and humanized corporations. The beating heart of neoliberalism seeks to supplant
the needs of the human collective organization with economized machinery. As Ferguson (2017)
further argues:
Powell’s memorandum competed with at least two concerns of student protests at the time: the dignity of
minority personhood and the preservation of the earth itself. Indeed, it was an implicit attempt to beat back
the ways that student and social movements tried to limit the appraisal of capitalist economic production as
the most important and valuable entity in US society, more valuable than the disfranchised and more
precious than our planet (p. 37).

Overall, the memorandum argued that the corporatization of the university was a series of
principles that would benefit everyone. The Powell Memorandum marked one of the largest
organized efforts to cripple these student voices and defend capitalism, and its existence within
the university, for the preservation of the ruling class. This doctrine is so expansive and allconsuming, that it “has become incorporated into the common-sense way many of us interpret,
live in, and understand the world. it begins to corrupt even how we think,” (Harvey, 2005, p. 3).
And, much to the dismay of activists, it worked. From there, the concept of corporatizing what
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was once seen as public, accessible goods became quite popular. The research arm of higher
education soon transitioned to that of a business model, as the messaging machine created by the
Powell Memorandum was now a well-oiled entity (Ferguson, 2017), depressingly good at its job.
The promise of ease of access and the streamlining of independent systems was tantalizing, and
provided the much-needed foothold for neoliberalism across college campuses, and set the stage
for full-scale corporatization.

The First Wave: Privatization as a Contextualization for Funding Cuts and Tuition Hikes
Neoliberalism only continued to rise throughout the 1980s, and became one of the
cornerstones of Reagan’s presidency. He proposed severe cuts to government spending and
claimed that supply-side economics, high taxes and funding of public goods “were the prime
cause of poor economic performance,” (Steger & Roy, 2010, p. 22). Reaganomics advocated for
reducing marginal tax rates, and proposed an increased military budget when it came to
government spending. Overall, the president believed that lowered taxes and the lack of inflation
would lead to economic growth. As the deficit grew, the Tax Reform Act sought to increase
corporate tax cuts as well as shrink the number of tax brackets, which therein led to a widening
of the income gap between the wealthy and middle class (Steger & Roy, 2010).

Higher education, as a result, experienced a severe lack of funding. Newfield, in his
research on subsequent public program cuts, describes the epidemic. He declares that “After
2008, states inflicted some of the largest cuts to their higher education systems in history. As of
this writing, years later, all but a handful of states maintain college funding at a lower level than
before the crisis began. Some of the largest funding deficits appear in large states (Florida, down
30 percent; Michigan, down 28 percent; New Jersey, down 24 percent; North Carolina, down 25
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percent; Ohio, down 22 percent; Pennsylvania, down 31 percent; Texas, down 23 percent;
Virginia, down 25 percent),” (Newfield, 2016, p. 256). Social programs received less
government attention, and the landscape across the college campus began to shift. Colleges
created the first public relations departments to begin to confront such critiques of capitalist
markets (Ferguson, 2017). Neoliberalism began to infiltrate the classroom as well, as colleges
began to:
evaluate textbooks to assure—in Powell’s words— ‘fair and factual treatment of our system of government
and our system of free enterprise,’ restore balance to faculties by ensuring that they hire scholars who
promote the free enterprise system, institute courses within business schools to address the growing critique
of liberal capitalism (p. 42).

The increasing corporatization of the university only continued to grow from there as the
university became more heavily privatized based upon the claims that doing so would bring
efficiency and progress to unregulated spaces (Newfield, 2016). As Brown (2015) reiterates,
neoliberalism has transformed “non-economic domains, activities, and subjects into economic
ones” (p. 3). The introduction of these principles, and the methodical messaging of the Powell
Memorandum gave way to this type of thinking and harkened the divestment of education that
was to come. Newfield is in concert here with my argument. Public education does not succeed
or provide as much access or opportunity like it used to due to what he calls ‘the devolutionary
cycle’ (2016). As detailed in Figure 1 (see the Appendix), this cycle demonstrates that the
bipartisan decision to privatize public education led to an increasing dependence on external
influence, which in turn led to skyrocketing tuition prices to compensate for the lack of public
funding. To properly contextualize this:
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public colleges and universities raised tuition about 50 percent during the 1980s in constant dollars, and
another 38 percent in the 1990s, when real state funding actually increased slightly. By the time the major
state cuts had been routinized in the 2000s, public colleges had taught legislatures that they would use
tuition increases to escape the worst effects of funding cuts. Politicians could use this lesson to justify state
cuts, since tuition hikes would make up for them, (Newfield, 2016, p. 258).

As a result, students had to take out more loans to afford these opportunities, which could not
have come at a worse time. Coupled with the effects of wage stagnation, a housing crisis, and a
sour job market, the 2000s gave way to the new, devastating reality of students. The borrowing
rate, a chief cornerstone of the privatization process, exceeded 500 percent during this time
(Newfield, 2016), and only increased from there. And students are not the only ones who have
taken on debt. Universities have had to saddle themselves with institutional debt as well, trying
to desperately offload operation costs that they turned to options like massive open online
courses (MOOCs) to try and bring Silicon-Valley-level technology to spread the same education
to more students. However, these plans received very little input from faculty, and as a result, the
actual implementation of these programs was left wanting, the educational quality poor, and the
alleged cost savings still a mere pipe dream (Newfield, 2016). The universities had backed
themselves into a corner. So dependent are universities now to offset costs and compete with
other institutions on the market to attract students that they desperately need to generate
insurmountable amounts of revenue, they place very little of the generated funding back into the
education sphere. As Deveraux (2020) explains:

In 1970, more than 77 percent of university faculty were full-time instructors. Today, 46 percent of faculty
are part-time adjuncts; nearly 75 percent are non-tenure-track, effectively an inversion of the old system
While most adjuncts (including this one) work hard and are skilled teachers, teaching heavy course loads at
pitiably low pay makes it difficult to offer the sort of high-quality education they would wish to provide to
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students. In essence, the business model of education has led university administrators to cannibalize the
core thing a university is supposed to provide. At the same time, the amenities arms race and the bloated
administrations that come with it impose massive fixed operational costs on the university, compensated for
by charging students more to attend, often in the form of fees for all of those on-campus amenities (paras 910).

Today, all of these factors have left the university as a shrinking opportunity available to fewer
and fewer people. This is one of the largest ripple effects of privatization. As it stands,
“attainment has increased steadily in one US income group–the richest 25 percent of students,
who can often pay for college out of pocket and who disproportionately go to America’s richest
schools. For the rest of the population, attainment has stagnated throughout the privatization
period …” (Newfield, 2016, p. 260). In short, privatization does not support a universal,
equitable approach to education. In fact, it adopts the idea that only the richest and most affluent
students should be afforded these opportunities. Since public spheres of education can no longer
afford to invest in their students or focus on education quality, it is now less likely that these
high-need students will graduate (Newfield, 2016). Instead, privatization only gives tools of
success to students that already have them. Neoliberalism and its pervasive ideology has
devolved education into another instrument of classist metrics. The Great Equalizer? I do not
think so.

How Neoliberalism Racializes Education: Privilege in Higher Education

In the 1960s, there was a consistent and concentrated messaging campaign from a regime
of politicians and businessmen to have the general population begin to believe that education was
a privilege, not a right, in order to gatekeep the idea of education and preserve it for the, namely,
white elite. I would be remiss if I did not mention the racially motivated reasons for this
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neoliberal movement–as economic policies are one of the chief tools used to suppress
minoritized people, as well as privatize what used to be seen as a public good. During this period
of the civil rights era, black students that attended schools like Berkeley and San Francisco State
used their collective power to push for higher black student enrollment. This, combined with
shared interests of anti-war and capitalist sentiments, saw a highly organized and sophisticated
movement that university administration initially did not know how to respond to (Ferguson,
2017). The need for equitable representation and access was a key part of this movement, as the
combination of open admissions and increased hiring rates of Black faculty would further
educate about the dangers of capitalist exploitation, and how racism is directly tied to this
epidemic.
Due to this movement’s ability to connect across campuses, and therefore across an entire
state, messaging worked, participation grew, and therefore resulted in initial success. Taylor
(2020) makes an important note that “By 1969, the San Francisco Bay Area and Los Angeles had
the highest rate of Black college attendance in the country, with the Bay Area leading nationally
in college completion. Hubs of study and debate, junior colleges became incubators of Bay Area
Black radicalism,” (para 9). Their collective power helped them be able to understand that access
and attendance in educative opportunities was the key to further liberation. At the time, statesponsored education was affordable. During the 1940s, there was an intense belief that educated
citizens, and access to cheap or free public education was needed to stimulate a nation’s
economy and prevent inequality, as well as was necessary for a nation’s safety and welfare
(Cooper, 2017). Subsequently, the Higher Education Act of 1965 sought to greatly reduce the
financial barriers in place. The state education budget was doubled, allowing room for federal aid
to be sent to impoverished black schools across the nation, as well as established Pell Grants,
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low-income monies that were administered directly by the federal government to students in
need (Cooper, 2017).
But this investment was not to last. Because of the initial success of these student
movements, certain private authorities felt the need to restore traditional power dynamics, soon
giving way to the rise of neoliberalism amongst college campuses, as concerted economic
messaging served as the most brutally effective means to cripple an organized movement. The
Trilateral Commission, a nongovernmental economic organization, was established and
villainized these student movements, claiming that education was far too democratized to allow
such unfettered and uninterrupted critique of the system that provided them such benevolent
opportunities (Cooper, 2017). The neoconservative Samuel Huntington demanded to know why
people were suddenly not as eager to obey those who considered themselves superior to others in
name, age, class, and rank. The members of this commission began to further foment dissent in a
subsequent tax revolt, urging white middle-class Americans to question why they were
subsidizing black and brown people to go to school to be nothing more than “rabble rousers”.
They even began making baseless, causal connections between free public education and rising
militarism of student movements (Cooper, 2017). In short, this commission claimed that if these
student movements, mostly comprised of black and brown people, would not respect the
institutions that so generously accepted them, then they would have to impose severe economic
measures to weed them out and prevent them from attending the institutions in the first place.
Cooper (2017) further denotes that:
neoconservatives would spend the next few decades railing against affirmative action and fighting a
cultural war against the new minority disciplines of black, ethnic, and women’s studies. Neoliberal
economists also opposed affirmative action as a distortion of the allocative virtues of the free market (p.
218).
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The key strategy to push this capitalist economic agenda forward was to demonize the
alternative. To make the actions of these diverse groups of students seem heinous and selfish.
The racist foundations of neoliberalism maintain that education can be accessible to everyone,
but only under predatory terms. Shortly after the demonization of these student movements is
where we saw tuition begin to drastically increase, and the idea of free public education in the
United States began to dry up, replaced by this belief that people had to pay their way to the
university and prove their worthiness. Dylan Rodrìguez, a professor of ethnic studies at
University of California Riverside, argued that “when the UC system was a lot whiter, it was
basically free. As the student body became ‘Blacker, browner, more working class,’ a racist
backlash pushed the state to defund education at all levels, forcing the most socioeconomically
vulnerable people to pay out of pocket to attend ostensibly public institutions,” (Taylor, 2020,
para 16). Ronald Reagan, the newly-elected governor of California at the time, argued that we
should not be subsidizing intellectual curiosity (1967), and villainized the people who thought
differently. When he asked what that meant, he pointed to a four-credit course taught at the
University of California at Davis about organizing demonstrations and decried that such an
academic subject was a waste of taxpayer money and should not be taught (Chronicle of Higher
Education, 2015). In the same speech, he argued that the sole purpose of higher education was to
get a job. This, in effect, is neoliberalism at its core. Reagan was one of the chief figureheads that
spearheaded the infiltration onto university campuses, despite iterations of it existing before,
further proven by Cooper (2017), who writes:
The election of Ronald Reagan in 1980 marked the final triumph of Chicago school human capital theory,
the moment when neoliberal ideas about the financing of higher education were first enacted on a federal
scale and student debt became central to the experience of college life (p. 226).
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And even though evidence was given directly to the contrary–that offering Pell grants, lowering
tuition, and the like–was enabling more and more people to be able to attend college, Reagan and
other figureheads of this time were “closely attuned to the grievances of white low- and middleincome taxpayers, who mistrusted the antipatriotism of campus radicals and resented their
alliance with the civil rights movement,” (Cooper, 2017, p. 237).
In addition to the economic shift in higher education, there was also a significant shift in
public attitude towards educative opportunities, spearheaded by politicians and careful, yet
deliberate, messaging. Beginning in the latter half of the twentieth century, the federal
government shifted from a policy that, as we discussed before, was free or at the very least
affordable, to a much costlier model that involved subsidies for loans (Newfield, 2016). Reagan
was able to successfully deliver messaging to “position free tuition as a burden on the taxpayer
and a form of “perverse incentive” akin to public welfare,” (Cooper, 2017, p. 240). This notion
of market-based thinking gave way to the private industry and allowed for education to be
further dictated and managed by private and political interests. The Powell Memorandum, as we
discussed before, identified the non-privatized university as a direct threat to neoliberalism
because of its independence and its culture of critical thinking and research. And after the
organized dismissal of these anti-capitalist movements, the inclusion of pro-corporate faculty,
and the removal of true critiques of liberal capitalism within the classroom, there were very few
groups left to challenge the newly-minted neoliberal ideals. Again, I must emphasize that the
shift towards a neoliberal approach was not a last-resort strategy intent to rescue a nearly extinct
education sector. It was a meticulous, deliberate approach to silence student voices, victimize
corporations in order to manage knowledge production, and make it more difficult for Black and
Brown students to seek educational opportunities. These pervasive economic policies woven into
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the fabric of our education system surely impacted everyone, but its initial purpose remains a
racist wave of exclusion that still persists to this day.

The Second Wave

The divestment in public higher education only further progressed with demoralizing
expediency throughout the 1980s. However, the 1990s brought with it a new set of challenges
and agendas. While the first wave of neoliberalism touted militarism and old-fashioned family
values as its core tenets (Steger & Roy, 2010), the second wave was much more focused on the
global market. Due to the influx of opportunities presented by the birth of the Digital Age, and
the Clinton administration focusing on the United States competing on a global scale, higher
education began to partner more and more frequently with corporations; not only to connect with
students, but also to fund opportunities and offset costs that the university would otherwise have
to frontload. And due to continuous slashed budgets, this was no longer an option. Career centers
in particular began to rely more heavily on corporations, as I previously discussed in this chapter.
This was no mere coincidence, as these offices now served as the university’s main tools for
partnering with outside corporate forces and preparing their products (i.e., their students), for the
labor force.

In truth, the university has further slipped down the rabbit hole of neoliberalism and its
subsequent effects. Since the purposeful response from a combination of university and
government administrations in the decades following the tumultuous movements of the 60s,
tuition has skyrocketed, creating more barriers to education than ever before. Taylor (2020),
paints a withering picture of the current state of higher education as she argues that:
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After the 2008 crash, state funding for higher education never rebounded. Even before Covid, state highered spending, on average, was down around 17 percent per student, adjusted for inflation, from prerecession
levels. Meanwhile, the market-friendly fixes adopted over the years to make up for declining state
revenue—a growing dependence on tuition dollars and proceeds from real estate holdings, athletics, and
hospitals—have recently been exposed as massive liabilities, as vacant dormitories, stadiums, and surgery
wards collect not income but dust (para. 4).

This solitary focus on universities as surefire cash cows has perverted the use of a college
campus as a place of exploration. And nowhere is this more demonstrated than within university
career centers, one of the most tangible metrics that schools use to convince students why they
should attend. Neoliberalism becomes much easier and even more enticing to obey when it is
disguised under friendlier success matrices. In the current state of career services, “the
conversation about return on investment and value of higher education has never been more
prominent … to define key performance indicators … The measures of success for career
services are shifting to first-destination data, reputation, and engagement of key stakeholders,”
(Dey & Cruzvergara, 2014, p. 9). Here we can see that student value is judged by nothing more
than the further monetary value that they can contribute to the university, and, by extension, the
capitalist society.

While the counseling and personalization is still a part of the fabric of these offices (Dey,
Cruzvergara, 2014), the reliance on these more singular metrics of post-graduate salaries and job
placement has shifted the main purpose of these centers to earn the university money, as opposed
to servicing students in the most effective, humanistic manner. As Brown (2015) further claims,
“these economic and cultural shifts, the new college ranking systems that endorse them … exert
enormous pressures on colleges and universities and especially on liberal arts curriculums to
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abandon all aims and ends other than making students ‘shovel ready’ when they graduate,” (p.
192). The ruling class (i.e., the university administration) has been able to craft specific and
extremely narrow narratives of what success is supposed to look like, such as investing more in
STEM or TVET tracks, as opposed to fields in the arts and humanities (Brown, 2015). Students
become endlessly trapped in this cycle, perpetuated by neoliberalism, in that they need to mire
themselves in massive amounts of debt to earn measures of upward mobility. Then, once they
arrive on campus, their time for study is overtaken by the perpetual need to increase their return
on investment and make themselves more marketable for postgraduate jobs. And since they will
have to use portions of this all-important salary to pay back their astronomical student loans, we
have established a cannibalistic cycle that ravages students and their families. The university
might be buying our so-called sins, but we are the only ones who are paying.

I wish to end this historicization with a final word on this notion of categorical
divestment of education in our society. Education, particularly at the higher levels, should be a
place for everyone and anyone who wishes to attend. Who wishes to learn and study and engage
their curiosity. And this stagnant corporatization has stolen that idea. Neoliberalism and all of its
pillars and tenets that serve as its foundation have corrupted the idea that the university should be
a place of democratization and liberty. Where the end goal is not simply to just get a job, but to
learn about the systems in which we function, and the way that the world works, instead of how
to make ourselves as marketable as possible to the highest bidder. As Newfield (2016) maintains,
there should be a goal of “mass equality in higher education. In a democracy, it was not a luxury;
it was an essential public good that, to offer its proper social benefits, required public funding,”
(p. 32). Neoliberalism has robbed us of that. The cannibalization of higher education, and the use
of career centers as ways to commodify and profit off of students is an unimaginative and
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uninspired idea of how to mobilize students and have them reach their true, developed potential.
At the core, that is what I hope my intervention can shed light on–an alternate path that puts
student development at the forefront of career counseling once more, so that postgraduate
journeys and choosing a career become about personhood, self-fulfillment, and passion.
Current State of Neoliberalism: Student Debt and the Career Center as “The Way Out”

As I previously mentioned in the beginning of this chapter, the current career center
model that we have now shifted to is this idea of connected communities. Or, more specifically,
this idea that students should use their connections and networking skills either through
professional or personal means in order to land themselves a job. More and more often we are
now seeing employers have a direct say in what they wish to see from a fresh crop of graduates
every year (NACE, 2021). I argue that we have moved too far away from the idea that the
student should be the sole, if not most important, driver in the path of their postgraduate journey,
and not beholden by this idea of recruiting students and siphoning them to the job market,
already sorted by value. It is here that I see uniqueness and curiosity wither, the role of career
counselors fresh soil in an already rotted garden.
Again, I must reiterate that I understand that finding a career is a part of a person’s
identity after they graduate college. I understand the importance of good and fulfilling work–
something that a person is passionate about, or they simply just enjoy doing. However, the
influence that employers have in the sector of higher education is a relationship that too heavily
relies on the aspect of financial gain. There is insistent, constant pressure on students to earn a
sizable income as soon as possible, and I believe that one of the chief reasons for this is the
epidemic of student debt that has a chokehold on this country. Currently, the crisis stands at over
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$1.73 trillion (CNBC, 2021). This goes beyond economic policy now. We are a society of
debtors. Students, now mired in thousands, if not hundreds of thousands of dollars worth of
payments, now face delaying other parts of their lives, such as home buying, purchasing a car, or
even starting a family. As Cooper (2017) further explains:
Clearly, the evolution of student financial aid has more than fulfilled William Bennett’s call for greater
‘parental responsibility’ in the financing of college education. The necessity of family responsibility applies
at all levels of the class scale, but it bears down in particularly punitive ways on the poorest of students. For
wealthy households, the costs of college education are now considered a routine family investment
comparable to the down payment on a first home. These families have the cheaper option of paying for the
costs of a college education upfront or taking out low-interest loans using housing equity as collateral.
Low-income students, by contrast, have to borrow more and at a higher price to pay for the same education.
A 2015 Demos report found that 84 percent of graduates who were poor enough to receive Pell grants
graduated with debt, compared to 46 percent of those without grants. Since class has a distinct racial profile
in the United States, these figures correlate closely, although not perfectly, with figures comparing white
students to African Americans and Hispanics (pp. 249-250).

We see here the full extent of what neoliberalism has done to this country. Purposeful, patient
work through years of economic policy and the demonization of anti-capitalist thinking has
mired a generation of people with bills that they fear they will die with. And because we as
individuals feel powerless, who do we turn to but the employer? According to a recent New
York Times report from this year, more and more employers, in an attempt to woo workers back
from the COVID-19 pandemic, are willing to pay off portions of an employee’s student loans.
Although put on hold in 2019:

There are signs of renewed interest among both borrowers and employers as the pause expires and
employers seek to hire and hold on to increasingly emboldened workers. The institute’s 2021 survey of
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employers’ ‘financial well-being’ benefits found that about 17 percent of large employers — those with
500 or more workers — offered some form of student debt assistance. Of those, nearly a third (30 percent)
offered direct loan subsidies and an additional 40 percent said they planned to start offering direct help in
the next year or two (paras. 4-5).

I cannot help but analyze the pattern here. The current cycle now impressed upon students is to
get into the best school possible, sign away your financial mobility to an expensive education
that might see you paying upwards of $700 a month (my own personal student loan cost, and that
is after refinancing), make an appointment with a career counselor to find out what employers
want to see from you, and then finally try to land one of those shiny jobs that will help you
immediately pay back that education you apparently needed to get the job in the first place.
While human capital theorists would mostly likely consider this a fair shake, I argue that there
has to be more than this. As we have discussed, raising tuition was a way to keep students from
questioning, to keep them from joining these organized movements, from utilizing the process
that is democratization. This cannibalized, vicious cycle only benefits the gears of capital that
would sooner reduce a person to mere units of economic value than see them liberated.
Appreciative Advising and the Theme of Student Development

Now that I have discussed the history of career centers and the ideology of neoliberalism,
I wish to look to the present, and more hopeful discussions. As I begin to shape my intervention
to directly combat and transform the traditional, neoliberal means by which career centers
conduct their operations, I wish to officially introduce this concept of appreciative advising. In
the mid-1980s, ironically at the time that neoliberalism was gaining full strength, David
Cooperrider developed this idea of appreciative inquiry in his doctoral research while he was
studying academic advising practices (Bloom & Martin, 2002). As he defined it, “Appreciative
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Inquiry is the cooperative search for the best in people, their organizations, and the world around
them . . . AI involves the art and practice of asking questions that strengthen a system's capacity
to heighten positive potential,” (Cooperrider & Whitney, 1999, p. 10). While initially developed
for academic advisors, I believe this framework can seamlessly be repurposed for career
counselors because of the main tenets that both departments seek to accomplish with their
students. For career counselors, this can be a helpful tool to use to embrace what neoliberalism
and the concepts of human capital would have us ignore–to bring the student developmental
journey to the forefront of advising once more.

In his research, Cooperrider further cultivated four pillars of appreciative inquiry that
counselors should use when working with students: Discover, Design, Dream, Destiny. While
there is no set AI formula, these four phases form a framework of advising students that focuses
on positive, affirmative questions to “intentionally reframe [advisers’] interactions with
students,” (Bloom & Martin, 2002, p. 2). The aforementioned authors took this foundation and
created a guidebook for advisers on how to implement these practices into their everyday
workspace. They make further note that in this approach, it is imperative that advisers place
significant time and importance on students’ passions and interests and relate that to their
strengths, to use this Discovery phase, as Cooperrider coined earlier, for students to explore what
they truly enjoy, instead of being heavily influenced by their peers or what their parents or even
employers would expect of them. I relate this to the notion of student success, and how
traditionally, it seems to be defined by solely quantifiable metrics that do not necessarily lead to
fulfillment. Appreciative advising, at its core, seeks to invoke the personhood that neoliberal
principles make a point to wipe away. While I believe that fundamental structural changes are
needed in the current model of career centers, I believe it is the role and responsibility of the
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career counselor to enact change on a behavioral level to encourage students’ self-exploration
and relate that to their postgraduate plans, as opposed to market-determined measures of what
would be most beneficial for the labor force.

The movement of appreciative advising only grew from the initial foundation laid out by
Cooperrider and his research. Bloom et. al (2008) further developed the first iteration of these
pillars to the modern six-prong approach that challenges and supports students in their journey to
academic success (Virtue et. al, 2021). These six phases (Bloom et. al, 2008) are listed as
follows:
Disarm – Make a positive first impression with the student, build rapport, and create a safe and
welcoming space.
Discover- Ask positive open-ended questions that help advisers learn about students’ strengths,
skills and abilities.
Dream- Inquire about students’ hopes and dreams for their futures.

Design- Co-create a plan for making their dreams a reality.

Deliver- The student delivers on the plan created during the Design phase and the adviser is
available to encourage and support students.
Don’t Settle- Advisers and students alike need to set their own internal bars of expectations
high.
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This more detailed launching point I believe is an excellent foundation in order to remind
not only students, but their advisers as well that a student’s own unique set of experiences
directly influence their decision-making when it comes to career development. Too often I see
surveys posted on career center websites indicating what employers wish to see from students.
However, I believe these concepts teach counselors that the opposite should be true. As
counselors, there should be an urgent need to advise and coach students on discovering their own
personal motivations, and teach them the power and agency they have when making decisions
about their future. As we now enter a post-COVID world and the age of the Great Resignation,
these themes of development and independence should be taken more seriously.

Appreciative Advising Today: Social-Cognitive Theory and the Importance of Exploration
in Career Services

Today, appreciative advising has become more accepted at the university level. A recent
case study showcased eight schools that have adopted these principles and incorporated them
into departments such as academic advising, retention, and other academic centers, as well as
different identity populations like students on probation, first-year students, and even orientation
leaders (Bloom et. al, 2009). Most of the schools mentioned in the case study have implemented
principles of appreciative advising into training programs for counselors as well as teachers, and
have even gone so far as to implement them into their own curriculum. Indiana University even
used an appreciative advising framework to help students on probation in order to reorient their
current situation in a positive, hopeful manner. Implementation was executed through a series of
four workshops in which questions such as: “What is working right now? (2) What is the ideal of
what you want? and (3) How can you use what is working to achieve the ideal?” (Bloom et. al,
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2009) were asked. Reports indicated that students found the new framework helpful, as they
found the mentoring process to be much more encouraging. The University of South Carolina is
even adding master’s programs as areas of focus for their particular intervention. I did notice,
however, that career guidance was not mentioned in any of these cited interventions, and
therefore must underscore the need for this implementation in this department (Pembleton,
2009).

In addition to the world of appreciative advising, another, similar framework has also
appeared during my research: social cognitive theory, which emphasizes the need for exploration
in career services and how students should go about choosing their career in a more holistic and
informed manner. In regard to career services, we serve as crucial ombudsmen between a student
and their postgraduate ventures, and therefore we need to be seen as welcome resources of
encouragement instead of one-dimensional, box-checking staff members. Social-cognitive theory
(SCT), is a mixed-methods designed theory that allows for an understanding of many facets that
influence student decisions and attitudes. In one specific article, SCT was used as a framework
that helped to predict career aspirations based on cognitive-person variables as well as factors
like socioeconomic status, parental support, and expectations (Raque-Bogdan, et. al, 2016). This
collection of authors took time to note that career aspirations and decisions are a complex
process that cannot just be influenced by one source. In fact, because success and postgraduate
plans are so intertwined, students start envisioning their futures even before they set foot onto a
college campus. In order to actively combat and, at times, undo any unhealthy preconceived
notions that students have set for themselves will require an empathetic and multi-faceted
approach, such as SCT.
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Furthermore, SCT also emphasized the significance of allowing students the time to
effectively navigate several different options and ideas they have for their future career
aspirations (Raque-Bogdan et. al., 2016). In my own experiences, students come into their
scheduled appointments already feeling that they are behind, no matter the scenario. This feeling
then translates to their decision-making regarding a career. Because they do not want to feel like
they are behind, they end up rushing through the developmental process and career search. It is
not about finding something that will satisfy them, or thinking about the long term. Instead, their
appointments with me become focused on beating out the competition and thinking about the rest
later. Essentially, career counselors need to be more conscious and empathetic towards the
student developmental journey as they navigate and ponder their career aspirations. As
evidenced by their study, lower socioeconomic statuses, the independent nature of the American
higher education system, and lack of parental support significantly influences a student’s sense
of self-efficacy, which in turn impacts their career aspirations and performance in college
(Raque-Bogdan, et al., 2016). Therefore, I argue that it is important that during these
appointments, more emphasis be placed on building the student relationship using methods such
as SCT and/or appreciative advising in order to make students feel more comfortable. Moreover,
that they are not in an almighty rush to compete with their classmates and meet these arbitrary,
one-size fits all deadlines in finding their dream career, obtaining a high starting salary, or other
market-imposed metrics. The literature specifically frowned against shuffling students into tracks
that do not provide any opportunity for questioning or choosing a different major, although they
conceded that academic majors can play a big role in influencing a students’ decision-making
process. What they cautioned against was having students become overly reliant on their
academic majors to be their sole source of success. Instead, they recommended that practitioners
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give students opportunities to reflect throughout the duration of the course and continuously
assess their overall satisfaction through a series of detailed scales and group conversations with
their peers.
Through the frameworks of appreciative advising and social-cognitive theory, I believe I
can create a holistic training program that career counselors will be able to take back to their
respective offices and implement what they have learned in realistic, personalized ways.
According to NACE, since the 2008 recession, colleges have actually cut the budgets of career
centers by 11.4% (Marcus, 2017), I believe that career centers are too heavily prioritizing the
needs of employers over the fulfillment and value-based needs of students. While networking
and digital connections are seen as crucial, especially given the future of remote work,
appreciative advising argues that the current, prescribed method of advising does not fully
support students to the fullest extent. Instead of forcing students into boxes, we should be
helping them create them.

Life Design and Self-Efficacy

Another concept that I wish to bring into the fold and use to help craft my intervention is
the framework of life design. Despite the current technological resources that we have at our
disposal, undergraduate students are still under equipped to make informed decisions about their
careers and their future (Pordelan et. al, 2018). Career decisions are multi-faceted, complex
decisions that require more in-depth advising methods other than just serving as a referral source
for internships and employer connections. Counselors must help students realize, through selfdiscovery and the appreciative mindset, what type of career can inspire them. That is where this
idea of life design comes in, which brings with it an added sense of agency and self-efficacy to a
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student’s professional journey and consciously correlates it to their personal aspirations and
identity. The life design paradigm makes the case that people foster meaning in their lives
through stories, and that career counselors should use the stories of their clients’ lives to connect
meaning and fulfillment to their careers (Savickas, 2005, 2011, as cited in Pordelan et. al, 2020).
This model has been adopted at universities across the country, notably Johns Hopkins, Trinity
College in Connecticut, and the University of Buffalo. Johns Hopkins in particular appointed a
new vice provost for integrative learning and life design and has devoted numerous resources to
this culture change. Dr. Farouk Dey, the provost in question, argues that students should make
decisions about their careers “based on a thorough exploration of what inspires them and
following through with action steps I call ‘audacious moves,’” (Johns Hopkins University,
2019). Dey also acknowledges that there is indeed considerable privilege that comes with access
to life purpose and inspiration, and the inability to access certain resources and success measures
directly impedes students from finding their own methods of fulfillment (Tedx Talks, 2019).
Therefore, in order to address these multifaceted problems, he and Johns Hopkins created the
Life Design Lab, a re-envisioned model of the career center that helps align a student’s career
view with their worldview. In addition to the appreciative mindset and aspects of social cognitive
theory and even positive psychology, I believe that the framework of life design will place muchneeded significance on the student’s role in their own exploration and journey. And, in my
intervention, I will use it to help frame how to make this process of advising a cooperative and
equally interactive experience between both counselor and student in order to reach a
comprehensive and informed solutions for their postgraduate plans. I further argue that if a
student is not granted self-efficacy, or does not feel that they are in an environment where they
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can attain it, then it will be very difficult to reach honest and desirable outcomes that truly
benefit their wellbeing.

Conclusion

We have covered an extensive amount of topics in this chapter–from the evolution of
career centers and the neoliberalism movement, to current research attempting to combat it.
These topics intersect due to the incredibly arbitrary guideposts that have been created for
students to follow within the university. Neoliberalism views a college campus as a breeding
ground for individualized competition and market-determined thinking. It classifies people based
on an ideology of success that historically only caters to the white elite. It does not want
counselors dwelling on relationships with students, nor does it seek to engender a sense of
belonging amongst the collective. Rather, it seeks to divide and encourage a sink or swim
mentality. The appreciative mindset, the acknowledgment of students as complex individuals
that need to validate their personhood at university, is a direct contrast to what neoliberalism
seeks to mold and shape them into. One-dimensional blocks of human capital are not the answer
to our current career center space. Other principles like life design and SCT are additional
governing frameworks that focus on holistic perspectives that bend and shift depending on the
student in question. All of these principles recognize that the student has an equal say in their
journey, and recognizes their individualism as a unique opportunity rather than a facet to
conquer. It is why I chose to incorporate them in this training program that I will design and
describe in the next chapter.

The pressure to thread the needle of very specific definitions of success has led to a spike
in anxiety and mental health concerns across college campuses (Inside Higher Ed, 2021), as well
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as low job satisfaction rates from recent graduates. Shuffling students along an assembly line of
awaiting employers without too much thought given to their individualized needs is not as
stunning of a solution we as career professionals would like to believe. Could it be safe to say
that this method is not working? As career counselors, I would argue that it is our duty to
mitigate these risks as much as possible. To declare our students worthy of exploration, interest,
and commitment. It is why my intervention will underscore not only the historicization of
neoliberalism and how we have arrived at this point, but also how we can re-emphasize the
humanistic qualities of counseling, cultivate student development, and build a lasting program
that counselors can continue to use even after the intervention has ended.
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Chapter Four:
Design
Restating the Problem
By now, we have discussed the issues surrounding my concern–how neoliberalism and its
ilk have plagued the university campus and its students. Career development, a student affairs
functional area that I am a part of and intend to be for some time, has enormous potential to serve
as a bastion of academic hope for students, as opposed to a center of placement numbers and
static, traditional success measurements. To be more specific, hope can be defined as “the
process of thinking about one’s goals (agency), along with the motivation to move towards those
goals (pathways),” (Snyder, 1995, p. 355). In the academic sphere, it is important to provide
students with relationships and resources that build their sense of self-efficacy and career
readiness. But how can we instill this culture of encouragement and development? How can we
as career counselors take ownership of student well-being and focus on building an equal
relationship where we help them grow and cultivate their personhood? If we are to expect
students to build a sense of self-efficacy and career readiness, then we need to provide them the
resources and necessary space to process their journey towards postgraduate plans and career
ideas.
Therefore, in this chapter, I will identify and fully flesh out my intervention that I believe
will train counselors to properly assist these students and meet them where they are. In the
coming pages, I will provide a detailed outline of content which will include learning goals and
outcomes, proposed interactive activities, and potential guest speakers that can speak to the daily
topics at hand. In order to center self-efficacy and career readiness for students, this intervention
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will focus on training career service professionals in novel ways to approach career development
with college students.
Program Introduction: The Institute and its Overarching Goals
I plan to focus on how career education can be transformed so that it focuses more on
student development and values, and how student identity is directly tied to career aspirations
and move away from narrow, neoliberal metrics that have long been the shortsighted
predeterminants for student success. Unfortunately, in today’s landscape of career education,
“the conversation about return on investment and value of higher education has never been more
prominent … to define key performance indicators … The measures of success for career
services are shifting to first-destination data, reputation, and engagement of key stakeholders,”
(Dey & Cruzvergara, 2014, p. 9). I will situate my intervention through the lens of appreciative
advising and life design, models that I believe make significant strides in shifting this mindset
from outcomes such as job placement numbers and internship rates to more, concerted efforts to
focus on student well-being and value-based advising. I believe using these models will engender
academic hope, or, in this case, career hope, previously mentioned in this chapter. Appreciative
advising presents an alternative approach and framework to how we cultivate student
relationships, and gives the capacity to allow for a student’s identity to impact their development.
The intervention I wish to propose to harbor this change will be in the form of a three-day
professional institute (hereafter referred to as “The Institute”) targeted specifically to career
counselors and professionals. The overarching goals I have for this program are:
1) To help conference/program participants see advising through a different lens that is
more focused on personalized, student-focused outcomes
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2) To help conference/program attendees be more mindful of prescribed advising
methods and how to more consciously provide resources to students that emphasize
fulfillment and work based on their values and personal passions
This proposed institute will address my thematic concern in that it will introduce a
framework that provides training to career counselors in how to better approach students in a
holistic manner. Outcomes from this program will be that participants will be able to examine
how they influence neoliberal ideology on students, as well as how these neoliberal ideals have
conducted career education up until this point, in addition to understanding how they can
institute a transformational approach of appreciative inquiry and eudaimonia. As a refresher,
eudaimonia is the state of flourishing or ‘good spirit’ which, I argue, when infused into advising
methodology, focuses on student welfare and their overall wellbeing and makes it a primary
concern.
Theory to Practice: How these Frameworks Contribute to Humanistic Career Education
This program will utilize the frameworks of appreciative advising and the concepts of life
design to create a space where advisers feel comfortable examining and reflecting on their
advising style. Furthermore, it will use this time and space as an opportunity for re-engagement
in exciting practices that let counselors refocus their attention on providing personalized advising
methods to their students. The program will be designed in a way that allows for a decent amount
of personal reflection, as well as collaboration with peers to understand a feasible pathway
forward to implement these practices at their own institution. Appreciative advising, I realize,
will be a new concept for some career professionals, as it was for me a year ago. However, since
the material that we are learning about addresses the importance of exploration for our students,
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we in turn will produce a similar culture that provides comfort and room for growth for our own
participants.
This type of advising, I argue, represents the antithesis of the ideology of neoliberalism
and what it asks of students. Life design incorporates agency and empowerment into its core
tenets that wants students to be actively involved in their career readiness journey, and to not be
so willfully dictated by employers and corporate interests. I do anticipate a small amount of
resistance and anxiousness from institute participants, especially since this material (both from
the neoliberal and appreciative advising sectors) will be new to some of them. But I wish to
embrace this uncertainty and utilize it for further questioning, conclusions, and collaborative
workshopping.
The purpose of this type of advising method and the facets of life design, social cognitive
theory (SCT), etc. possess literature and practiced inventories and studies that we can adopt,
modify, and incorporate into our program to add an air of legitimacy that I believe will help
participants feel more comfortable and at ease. I will explain some of the specific materials and
activities that we will use further along in the program outline and proposal section of this
chapter.
As mentioned in chapter 2, my philosophy of education emphasizes the principles of
what Dr. Brown calls “the good life” (2015) and eudaimonia. All of these concepts–from the
more complex frameworks to the foundational concepts–all relate to this theme of identity and
personhood and how we can further integrate it into this world of career development. The
National Association of Colleges and Employers (NACE) further identified the need for not just
student assistance, but for available tools and professional development for career counselors to
be able to appropriately execute these principles. They argue that “Given the overlap between
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academic advising and career development, the lack of sharing of best practices between the
professions is surprising. One possible reason for the disconnect may be the lack of a shared
language, mindset, and theoretical framework,” (Cuevas et. al, 2021, p. 11). I do agree with this
observation, in that an inventory of training is needed in order to address these multifaceted
concerns facing the world of career development and student affairs at large.
ACPA/NASPA Competencies: How Advising and Supporting Converge with my Thematic
Concern
The core foundational skills necessary for student affairs educators are compiled in the
ACPA/NASPA Core Competencies packet that has served as a beacon and guiding light for me
throughout this program. As I have written this paper, I have recognized that my work coincides
with two primary areas: 1) Advising and Supporting & 2) Student Learning & Development. The
former because of my consistent emphasis on building the student relationship, and the latter
because of the non-negotiable idea that career education needs to be a non-prescribed method
that emphasizes personhood and a student’s identity. As the competency explains, “Through
developing advising and supporting strategies that take into account self-knowledge and the
needs of others, we play critical roles in advancing the holistic wellness of ourselves, our
students, and our colleagues,” (ACPA/NASPA, 2015, p. 15). This competency relates very well
to the core foundation of my proposed program, in that our own holistic wellbeing must be taken
into account in order to provide the same attention for our students. In terms of student learning
and development, student affairs professionals are supposed to “apply theory to improve and
inform student affairs and teaching practice,” (ACPA/NASPA, 2015, p. 32), as well as translate
said theories to a multitude of different participants and stakeholders. I believe designing a
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program that emphasizes the holistic possibilities of advising and counseling directly relates to
the most ideal outcomes that the competencies dictate.
Personal Experiences and Authority
During my time in career development, I have noticed a trend in my appointments where
students will come in and be more concerned with where their peers are in their career journeys
than they are with their own. That is not an indictment on their concentration or priorities, but
more of a testament to the fact that these competitive metrics have students so nervous that they
will fall behind their peers and feel left out or believe that they have failed. If they are not
comparing themselves to their peers, they ask what employers are specifically looking for–what
industries I think would afford them the most opportunities in terms of a fast track to promotions
or will make them more marketable down the line. It is usually only with some coaxing and
encouragement that I am able to get them to think about what they want, or tell them that I am
mostly concerned with what they are passionate about and then proceed from there. It is through
these conversations and relationships that my inspiration is drawn. When I ask a student a series
of questions related to their passions, it seems to reawaken a dormant feeling–something familiar
but not quite salient in their minds anymore. These moments are what have inspired me to create
this intervention. I want to ensure that I can properly help these students, and not give in to the,
admittedly, tempting decision to just send them on their way with pre-prescribed lists of
internships fresh off of our virtual platform, Handshake.
I understand that this process is not easy. And because we as student affairs educators are
ourselves human, it truly is tempting to want to increase our efficiency and keep rolling students
through our doors to feel like we are seeing and helping as many people as we can. It takes time
and a lot of effort to slow down, be intentional in our everyday actions, and help the students in
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an individualized manner, all while giving them the tools to recognize the agency needed to help
themselves. And it is for these reasons that I believe my intervention to be necessary–an institute
for career professionals to be able to take stock of their advising methods and emerge with a new
way to conceive their work.
Program Proposal: The Premier Institute of Appreciative Career Advising, Materials, and
Launch Strategy
Before I can begin to discuss the program format and content, I wish to introduce the
strategy that will first allow me to actually host and launch a program of this nature. While
appreciative advising has certainly been introduced in several schools and student affairs
departments around the country, the targeted audience for this institute will be for professionals
who have not yet heard or are unfamiliar with this material. Furthermore, changing the structure
of how a department operates is no easy task, and will require significant buy-in from
prospective attendees. Essentially, the launch of this institute faces two hurdles: the generating of
buy-in and successful marketing and outreach, as well as the actual execution and
implementation of the Institute program content and operations.
Live and Launch: Hosting the Institute and the Establishment of the Steering Committee
In order to properly address these inevitable hurdles, the Institute will have to start small.
Establishing close ties among a few purposeful attendees will generate the desired passion and
buy-in that this program will require. Therefore, my first suggestion will be to find a singular
university and career services department that will play host to the Institute for its inaugural year,
preferably a university that already has invested significant time and resources into life design or
appreciative thinking in their departments. This department in question will also be in charge of
establishing the official steering committee to market, promote, and execute the event. It is here
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that members of this steering committee will be allowed to invite interested guests from other
parties to participate, if they so desire. But I restate that it is imperative that the Institute be
hosted in one location and be seen as an independent governing body so that 1) the program is
allowed to operate free of content restrictions and 2) the appropriate people receive credit and are
identified for the work they are doing in this space, rather than just by their university moniker.
The steering committee will be comprised of several members and different stakeholders:
career services, academic advising, interested education faculty, and one or two student
representatives that are hand-selected by the career services offices. It is important to have
student input, even in a professional-development related event, because the design of this
program is to teach advisers how to treat and listen to their students. Therefore, students will
serve as helpful guides in program design and ensure that we do not stray from our core goals
and objectives. The main group will have several subcommittees: Marketing, Outreach, Content,
Event Coordination, and Assessment and Evaluation. Their goals and responsibilities of each of
these committees are listed below:
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1) Marketing Committee
a) Create a logo and branding to create a cohesive messaging campaign to promote
the Institute and its offerings
b) Develop a content calendar with reminders about registration deadlines, travel
information, materials needed, email campaigns, social media posts through
Instagram, Facebook, as well as online advertisements through germane
professional organizations
c) Create a landing page with Institute branding that will host the registration page,
dates and itinerary, as well as directions and travel information
d) After registration is complete, work in tandem with Content Committee to create
slide decks featuring content, welcome and directional slides
2) Outreach Committee
a) In coordination with the marketing subcommittee, develop a strategic outreach
campaign through email and other personal communication deemed appropriate
to select stakeholders that would serve as enthusiastic and interested participants
for the inaugural iteration of the Institute. (The most senior members of this
Steering Committee should be among the participants, as it is possible they might
have the largest network)
b) Follow up with all possible Institute attendees to ensure that registration is
complete. (Reminder: The registration fee will be waived the first year to
establish legitimacy and ensure maximum participation and attendance)
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c) Create registration forms that ask for name and title, dietary restrictions,
directions, and day-of information (Can be coordinated with Marketing
Committee to develop specific language)
3) Content Committee
a) Cultivate thoughtful and interactive modules for all Institute attendees. Coordinate
guest speakers, purchasing of workbooks and materials (electronic access), and
icebreaker activities
b) Provide an itinerary to all participants to indicate what to expect and give time
stamps for each part of the program to ensure transparency
c) Create day-of materials with Marketing Committee-generated branding. This will
include folders, name badges, tote bags, pens, and insertion of workbooks into
these materials
4) Event Coordination Committee
a) In coordination with entire steering committee, establish budget to be able to
appropriately execute content and activities that are realistic
b) Secure venue, caterers, as well as coordinate with technology vendors or on-site
IT to oversee all speaker and tech needs
c) Reach out to hotels in the area to attempt a partnership for travel accommodations
for the three-day event
d) Arrange shuttle service for transportation from venue to hotel for Institute
participants
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e) Work in tandem with Content Committee to handle day-of registration and
coordinate all tech needs/issues that arise (although this will be an all-hands
effort)
5) Assessment and Evaluation Committee
a) Draft messaging that will ask participants prior to start date of Institute if they
would be comfortable sharing some of their narrative reflections and experiences
b) Develop learning outcomes to determine what would serve as effective means of
attendee participation
c) Create and lead a series of structured debriefs at the end of each day to gauge
participant learning and meeting of learning outcomes
d) Draft survey that will serve as a tool to use for growing and hosting the Institute
and measuring its success and reach to people. The committee will be aware of
trying to make these surveys less numerically based in order to subscribe to the
culture of the Institute and what it is trying to provide participants
e) Will evaluate results through a qualitative, ground-up coding method to prove
learning goals were met and Institute materials was innovative and helpful
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This is a start to all of the responsibilities that are required for planning such a significant
event. I do expect even more to be added during the actual execution. To allow for more
collaboration and less of a chance of siloed information, I encourage that the steering committee
at large meet monthly for two hours, a year to even two years out from the Institute date, and
then biweekly starting three months out. Since venues normally take time to secure, particularly
as in-person events are just coming back into the fold after the COVID-19 pandemic, I believe
the steering committee should be created during the spring semester, followed by initial planning
and committee assignments arranged the summer before the Institute. The actual date of the
program should be held during the summer months to ensure flexibility and maximum
attendance options for participants. In summation, this comprehensive committee will serve as
the driving force for not only a timely and effective professional development event, but also
represent passionate individuals committed to the dissemination of appreciative advising and its
similar concepts in the field of student affairs.
Program Outline and Itinerary:
Below is the structured outline that I have intended for the Institute that will span over the
course of three days. All participants beforehand will be issued electronic copies of both the
Appreciative Advising Revolution, as well as the workbook for guided activities, some selections
which will be required reading before the first day of the Institute. As I stated before, I do not
intend for the inaugural Institute to have an attendee cost to encourage participation. Therefore,
the cost of the books will be an expense the committee will have to consider. However, in the
future, as this event hopefully becomes more popular, I plan for the Institute to indeed
incorporate a cost to offset these future expenses. The workbook will be used as a guided
reflection and measurement tool to assess validity and progress, as well as keep as a reference
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and resource even after the Institute has concluded. Institute attendees will be asked prior to the
dates if they would be comfortable sharing any of the reflections that they write throughout the
duration of the program to aid in assessment purposes. All names will be redacted to ensure
anonymity. The purpose of this outline is to communicate learning goals for all participants as
well as give a preview to what is to be expected of them.
Most importantly, a detail I wish to highlight is the incorporation of a cohort model and
pairing system throughout the duration of this program. All attendees will be sorted in random
cohort pairings prior to the start of the Institute and will be notified of their groups on the day of
the event. The cohort model will enhance participant experience by giving them designated
professional allies to practice role play scenarios and encourage relationships to form and build
throughout the course of the learning activities. I believe establishing a deeper sense of trust and
familiarity will help suspend anxiousness and allow participants to delve deeper into the
material.
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Day 1:
Learning Outcome #1

Participants will be able to examine how they
influence a corporatized ideology amongst
their students through guided questions and
introspective activities

Learning Outcome #2

Participants will be able to identify ways that
corporatization shapes and conducts career
education

Learning Outcome #3

Participants will be able to identify and
describe the six pillars of appreciative
advising and how they connect to student
development and directly oppose the ideology
of corporatization

● Introduction, Keynote Speaker
○ Dr. Bloom - Creator of Appreciative Advising Model
● Icebreaker Activity: Cohort Pairing and Introductions
● Session 1: Corporatization and its Influence on Career Education
○ What is Corporatization?
○ Followed by guided breakout sessions with cohort members to further discuss
how corporatization might impact institutions in general and how this influences
student learning
○ How can we examine the history of and our current practices through an
appreciative lens?
● Break/Lunch
● Session 2: Disarm, Discover, Dream, Design: What is Appreciative Advising?
○ Members of the AAI at FAU will introduce the six principles of AA and the
nature of appreciative inquiry
○ Guided Activity: Cohorts will break out into discussion groups to conduct role
play scenarios of advising flow
○ Reconvene to share out important themes and any difficulties that arose
● End of Day 1
○ 15-minute workbook reflection and assessment roundtable
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Day 2:
Learning Outcome #1

Participants will be able to learn about and,
through role play scenarios with fellow peers,
will be able to craft a personalized advising
script using the concepts of appreciative
inquiry to formulate a better framework for
approaching students in a more personalized
manner

Learning Outcome #2

Participants will be able to describe
alternative methods on how to reframe
questioning in student appointments

Learning Outcome #3

Participants will be able to identify the
principles of eudaimonia and apply them not
just to their work, but to their own life as well

● Breakfast & Appreciative Journal Session
○ Icebreaker Activity: What does appreciative advising mean to you?
○ Discussions and Share-Out
● Session 1: Appreciative Inquiry: Putting the ‘Development’ Back in Career
Development
○ What does a successful student-centric approach look like? What is eudaimonia?
○ Activity: Appreciative Inquiry Inventory - How can we Reframe our Questioning?
● Break/Lunch
● Session 2: Life Design: How to Give Students the Agency to Control their Destiny
○ Guest Speaker: Dr. Farouk Dey, Vice Provost of Integrative Learning and Student
Life at Johns Hopkins
○ Video Activity: What is Life Design and its core elements?
○ Interactive Activity: In cohorts, discuss how this might be helpful to students and
how this overlaps with appreciative advising
● End of Day 2
○ 15-minute workbook reflection and assessment roundtable
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Day 3:
Learning Outcome #1

Participants will be able to craft a
personalized method of advising that
incorporates areas of life design, AA, etc. to
apply to their work in their office

Learning Outcome #2

Participants will be able to engage with
students and utilize their perspective to
discover practical ways in which they can
assist their students back on their own campus

● Breakfast and Appreciative Journal Session
● Session 1: Student Panel and Discussion
○ What do students want to see? How does intersectionality and saliency play a role
in career identity?
● Break/Lunch - Roundtable Discussions with Students
● Session 2: Putting it all Together: How Can We Move Forward?
○ Guided Activity: Utilize workbooks to put together a method of advising that can
realistically be applied to the structure in your office
○ Examine different types of career education, employers and partnerships, strategic
goals, where can there be overlap and harmony?
● End of Day 3: Concluding Remarks and Assessment
○ 15-minute culminating workbook reflection and assessment roundtable:
■ What Worked, What Can be Improved?
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Each day represents a different phase of implementation for my intervention: Learn about
and identify our influence of and by neoliberalism, understand the principles of appreciative
advising and how to properly engage in inquiry that leads to more meaningful career-based
discussions, and finally, putting this theory into practical action by assessing the validity at one’s
institution.
First, we identify how the situation has gotten to this current state, and from there we
introduce and discuss the transformation we are trying to implement. Tools such as role-play
scenarios, interactive student panels, multimodal learning modules, and guest speakers from
stakeholders in the field can help us reach a deeper understanding of the topic at hand. For an
example on possible role-play scenarios and a sample of the appreciative inquiry method, please
see Appendix A.
I want to make an important note that, while I have discussed neoliberalism at length in
this piece, I must ensure that the material that we discuss in the Institute is manageable enough to
learn about within a three-day time span, as well as appear less intimidating to my intended
audience. Although some might have heard of this concept before, I am trying to attract a wide
variety of participants who can learn from this material. Therefore, I have chosen the name
‘Corporatization’ to convey similar messaging.
In terms of materials, I believe significant marketing would need to be created to generate
buy-in from key populations. A welcome letter from the chair of the steering committee, ideally
an executive director or influential member of the career center office at the host university,
would be ideal in adding to this portfolio of materials as well. This letter could also be used to
personally invite career professionals in the local area to ensure that word is spread about this
opportunity in a sure-fire manner. An example of this letter can be found in Appendix B. The
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goal of the institute is to start small purposefully so as not to overextend, and once more buy-in
is generated, proceed to build assets and support from there. Necessary conference materials
such as folders, writing utensils, simple tote bags, etc. would be all monogrammed with the logo
and matching color scheme to ensure professionalism and uniformity. The steering committee
would also be in charge of securing a venue, catering needs, guest speakers, registration and
processing fees, technology, website management, etc. as well, which I will discuss in further
detail in the following chapter.
Challenges
Challenges I expect in developing this program are soliciting buy-in from participating
schools who might be interested in the appreciative advising model, but not as much in the
neoliberal discussion leading up to it. Therefore, different messaging will have to be created in
order not to isolate others. I am certain it will be tricky to manage this messaging. Additionally,
assessment of the validity of the program will not be easy. While I intend to use a ground-up
coding method to collate positive feedback and improvements needed for future events (to be
explained further in the next chapter), the problem of having a small program is that not as many
people might be willing to share or provide answers, leaving a smaller window of opportunity
with results that are not as appealing or valid. However, in the end, I still remain very passionate
about this program and believe that it will motivate participants to in turn encourage their
students.
Another challenge I anticipate is the matter of funding, particularly in the inaugural year.
Since we are discussing matters of corporatization and its critiques, I am anxious about being
able to source funding for this particular avenue of student affairs professional development. As
such, a heavy reliance on stakeholder and upper administration will be necessary to legitimize
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and see the evolution of this Institute become a reality–an outline I will provide in the next
chapter.
Conclusion
In this chapter, we have discussed the potential outline for a program of this magnitude,
which I believe captures the essence of holistic advising practices. Because this is the first
iteration of the Institute, the theme of exploration must be embraced. Some topics might not be
as effective as others, and some practices might need to be tweaked. But because the very nature
of what we are teaching encourages exploration, I think it will flow very naturally into the
culture we will create, a unique aspect of this event that I am particularly excited about. As we
move on to my final chapter, I will take the programming I have created and assign an estimated
budget to project any costs the Institute will have to cover. I understand that this will be one of
the most challenging aspects of bringing an event to life, therefore I will also discuss a myriad of
different funding opportunities, as well as how to go about searching and applying for them.
While I have already acknowledged the challenges that this Institute possesses, I will also
include a section that lays out potential limitations that this program might not be able to cover
given the time allotted. I am, of course, hopeful about what the Institute can accomplish, but I am
by no means naïve to obstacles that lay ahead. But as it stands, I am excited for the work and
divergent thinking that this Institute proposes and am proud of how it speaks to the need for
holistic career education.
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Chapter Five:
Implementation and Assessment
As we near the end of my work, I want to say a bit about the nature of the subject I am
discussing. My proposed intervention is certainly not the first of its kind, nor is the discussion of
corporatized thinking and its corruption of education. However, that does not make it any less
important. In fact, I would argue that it only underscores the growing body of work that imagines
education in a different, more holistic way. While career education, specifically, is a major space
where higher education administration and employers alike argue that there is room for this
neoliberal ideology, I again must restate that preparing students for the future does not involve
ignoring their identities, nor measuring them against meritocratic ideals.
The space of career education can host much more, and it should not just be on the
students to exemplify or call these ideals into question. It is why I believe that my proposed
Institute can help educators take a step back to reexamine how we influence our students, and
how we can further add them into the dialogue that surrounds their own future. Yes, we might
help them work on a cover letter here and there, but we are also tasked with nurturing their mind
and spirit. We should not and cannot de-emphasize our counseling nature in this space.
Therefore, we need to equip student affairs professionals with the necessary knowledge to do so.
In this concluding chapter, I plan to detail out and explain the approximate timeline I
envision for the creation and implementation of the Institute and all its components in order to
add a further layer of realism to this intervention. Because of the nature of this proposal, I
foresee this being a multi-year project that will need significant investment from its steering
committee in order to establish validity. This section will also detail an anticipated budget–not
only where I expect to obtain said funds needed to operate the Institute, but where I plan to

74

allocate each portion. Because of the radical nature of this Institute, I anticipate steering
committee members to make diverse and creative asks for operational costs.
Furthermore, I want to address the limitations that my intervention brings with it. As a
scholar, I am not naïve enough to assume that my proposal does not come ready with its own set
of challenges, particularly when it discusses transforming the dominant ideology career
development faces. Interestingly enough, one of the challenges that I do anticipate has to do with
another topic in this chapter–and that is the concept of assessment and evaluation. Because I do
not plan on charging Institute participants for the inaugural year of the program, all the costs to
launch this program will not be met with any sort of return. Therefore, I will need to rely heavily
on assessment measures to establish validity and the need for further continuations of this
Institute. However, in keeping with the nature of my own intervention, I want to emphatically
avoid heavily quantified methods of assessment in order to keep the focus of this Institute on the
nature of the work and not about performance or flashiness. I want to use evaluative tools that
reflect participant experiences and add to the collaborative environment and culture I intend to
establish.
Proposed Timeline: The Institute and its Preparation
As the reader may understand, there is an incredible amount of preparation that goes into
planning an Institute or any type of professional development event, particularly in its inaugural
year. Since I anticipate obstacles for funding, I would recommend beginning this process one to
two years in advance of the ideal date that the Institute will be held. I also strongly recommend
that the Institute be offered during the summer in order to ensure maximum participation and
more freedom for any necessary travel arrangements. Particularly because of the potential
difficulty in obtaining funding, which I discuss below, it will be necessary to give as much of a
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cushion as possible to Institute steering committee members, so they have enough time to source
for funding opportunities. The timing of the asks can be flexible, depending on the confidence of
the committee in securing the necessary subsidies. However, I recommend that the actual event
preparation begin the summer before the Institute is set to launch. In that time, steering
committee members will work towards obtaining a venue, establishing a marketing campaign,
and carrying out the list of duties highlighted in the previous chapter. By the time event
preparation begins, the funding and ask process should already be well underway. For a chart
explaining this timeline in more detail, please reference Appendix C.
Funding Methodology and the Art of the Ask
Throughout the creation of this Institute, what has concerned me the most is the potential
obstacle for gaining the necessary funding and from the right sources. Due to my educational
philosophy, and my understanding of the importance of being a tempered radical, I have
struggled with how to approach funding considerations for this program. Because I have made
the argument that I do not want students to be beholden to employers and their desires, I do not
think it would be appropriate for the Institute to accept any type of corporate sponsorship as a
part of its funding. Therefore, we are going to rely heavily on a potential myriad of sources:
grants, individual or group donors that feel similarly to the messaging of this Institute, and inkind donations as well (copy, conference materials such as tote bags, pens, pencils, notepads,
etc.) In kind donations would be tremendously beneficial, as I expect this Institute to be
incredibly interactive and therefore require a substantial number of participatory materials that I
do not want attendees to feel like they must bring in order to feel included.
My first inclination in finding the appropriate financial resources for this program would
be to form a partnership with a university, and ideally their career center, who agrees with the
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argument that I have set forth–in that career education needs to be more focused on dynamic
student development and less on employer interests. I would advise the steering committee, if
they are not already affiliated with these universities, to first reach out to my suggested
partnerships like Ohio University or Johns Hopkins to see if they would be willing to 1) either
provide facility or hosting space 2) contribute to some of the financial sponsorships. I have
chosen these universities in particular because of their contributions to the field of career
development and their stances on student growth and their experience. Imants Juanarajs, the
Assistant Dean of the Career Network at Ohio University, developed what is known as Brain
Based Career Development:
a career development theoretical model based on cutting edge neuropsychological best practices. BBCD is
a model that practitioners can use to guide clients to take action and identify solutions to their career
development problems. BBCD also gives clients ownership and ensures the career development process
does not become overwhelming (Ohio University, 2022).

This model, which I believe beautifully intersects with what I want to accomplish, could connect
the Institute to not only an ideal model to include in its program itinerary, but also a home where
like-minded student affairs professionals would be eager and passionate to bring it to life. What
is more, this work has already been recognized by governing organizations such as the National
Academic Advising Association (NACADA), and the National Association of Colleges and
Employers (NACE), who even published a 64-page monograph describing outcomes and case
studies of this model’s implementation across the country, which might even lead to further
opportunities for this Institute to be funded and recognized through larger organizations.
In a similar vein, Dr. Farouk Dey and other staff members at Johns Hopkins University
developed the Life Design Lab, which, as I have previously discussed, is an alternative approach
to career development that emphasizes student agency in the career readiness process. Dey has
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even given a Ted Talk about life purpose and how to implement design-based thinking into the
educative space. Therefore I believe soliciting audiences like him for resources or outright
assistance would be an excellent first step in actualizing financial support.
In terms of the specific method of solicitation, I think it wise for the chairperson of this
proposed steering committee to compose a personalized letter asking their intended audience for
what they need specifically–whether it be in kind donations or another type of support. I have
attached a copy of what this letter might look like in Appendix D. But essentially, each letter that
is sent will speak to the relationship that the sender has to the receiver and provide robust
contextualization to the Institute and its desired learning goals and hopeful outcomes.
In addition to personal asks inside a person’s own professional network, I recommend
also turning to grants and donations from like-minded non-profit organizations to help offset
costs. A few members of the committee, led by the chairperson, should also make it a point to set
time aside for grant writing and drafting such proposals. Some possibilities that come to mind are
from parent organizations such as NACE or NACADA, as they have sections of their governing
bodies that support new ways to engage and teach students. Opportunities are also available at
the state and federal levels–with both the Pennsylvania State System of Higher Education
(PASSHE) and the Department of Education (DOE) both offering exploratory grant programs.
Obviously, the reader of this work might not be located in Pennsylvania, in which case I
encourage them to look at the equivalent of their state system of higher education, especially if
they work for a public institution. I have included a sample grant proposal in Appendix F from
the University of Indianapolis. I believe that this example encapsulates an ideal framework for a
thoughtful ask that provides detailed step-by-step instructions on formatting and construction.
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Unfortunately, a more extensive explanation of grant writing is beyond the scope of this thesis,
so I encourage readers to explore these aforementioned resources at their leisure.
Budget and Projected Costs
Under ideal circumstances, the Institute will receive a swathe of generous support from
various sources that will make our budget quite flexible. However, given my pledge to avoid
corporate sponsorships, I anticipate having a very tight budget that will be the steering
committee’s first tasks to establish after requests for funding have been granted and/or rejected. I
have provided a table for projected costs and desired budget for the Institute–everything from
venue rental, cost of materials, speaker fees, and catering in Appendix E. Please note that all
costs cover three days of expenses, as this is how long the Institute will last. Costs can also vary
considerably due to the potential variation of sponsorships and in-kind donations from
partnership universities or individuals. For example, if a partnering university wishes to make an
in-kind donation and provide venue space to the Institute at a reduced cost, or even for free, that
will significantly reduce financial estimates.
Furthermore, the first iteration of the Institute will purposefully be a smaller affair than a
traditional conference in order to serve as a pilot program to establish validity and an overall
need for the program. Particularly because we will not be charging an entry fee in its inaugural
year, this will limit our opportunity for revenue generation. Therefore, my estimated costs will
reflect a lower attendance. As a final note, I have purposefully created each learning module to
be adapted to a virtual learning environment as well. Therefore, the steering committee in
question should note that if overhead costs are too high, video conferencing might be a better and
more affordable option. The total proposed budget for this program will be approximately
$37,825, if we account for the most expensive options for every category, without any financial
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aid or donations. Again, a more detailed listing of expenses and other associated costs can be
found in Appendix E.
As an additional note, this appendix lists only estimated costs that do not account for any
in-kind donations received, location, or type of venue, as a full-scale analysis of this budget is
beyond the scope of this paper. Yet this provides a frame of reference of the costs one can expect
to incur when planning an event of this scale.
Leadership and the Process of Accomplishing the Institute’s Goals
Although I have laid out a very detailed plan as to how to organize and implement the
Institute and its various demands, I also want to discuss how student affairs professionals can
accomplish the overall task ahead through collaborative and engaging means. In order to
successfully launch this event, the Institute will need to have a strong steering committee put in
place that will allow for consistent communication and opportunities for all participants to
establish a healthy working relationship that does not rely too heavily on a hierarchical structure
to accomplish its goals, as higher education is historically wont to do.
I relate this to the process of effective leadership, a method I wish to avoid. While
conducive in some cases, this structure limits the potential of ideas spreading and groups with
less power to be heard. According to Northouse (2019), effective leadership is “defined by the
ability to influence overall group effectiveness,” (p. 3). While a rather reductive definition, this
form of leadership bases its power on the individual and emphasizes authority rather than a
larger group input. Because the Institute will have a lot of moving pieces, operations will need to
be better suited towards a collaborative environment that supports the sharing of ideas from
multiple sources.
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Transformative Leadership as a Direct Contrast to Effective Leadership Methods
The Institute’s leadership should be willing to embrace a transformational style of
leadership, which I argue allows for more opportunities for freedom of ideas to be exchanged, as
well as allows more input from different sources, as hierarchical structures are not as important.
More specifically, this type of leadership is “a transformational process, leadership occurs ‘when
one or more people engage with others in such a way that leaders and followers raise one another
to higher levels of motivation and morality,” (Burns, 1978, as cited in Northouse, p. 4).
Throughout my student affairs tenure, I have worked in both effective and
transformational work environments, and I can wholeheartedly say which one I preferred more.
In my experiences both at the university and K-12 level, committees that subscribed to the
effective leadership style focused more on hearing from viewpoints of the most protected groups.
The committee was also typically focused on maintaining hierarchical precedence and order so
as not to upset the status quo. This led to the slow degradation of morale and a certain mistrust
between the leadership and other committee members who were attempting to represent less
visible groups on campus.
Transformative leadership, however, emphasizes the exact opposite characteristics. In
fact, because of the inspirational nature of this leadership, it “moves followers to accomplish
more than what is normally expected of them,” (Northouse p. 5). Due to the supportive and
encouraging environment of some previous leaders and mentors I had, I was always more
inclined to participate and go above and beyond if I knew that my boss or direct supervisor was
willing to have my back and engage with me on a personal and impactful level. Ideal leadership
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is, at its core, participatory, democratic, and engaging. Particularly as this Institute will come
with its own set of challenges and need for creative thinking (discussed in the next section), it
will be important to foster a culture where ideas from everyone are encouraged and supported.
To lead this intervention, I will incorporate the leadership model and mantra of tempered
radicalism. People who subscribe to this model “are individuals who identify with and are
committed to their organizations, and are also committed to a cause, community, or ideology that
is fundamentally different from, and possibly at odds with the dominant culture of their
organization,” (Meyerson & Scully, 1995, p. 585). It is the belief that change, even at times,
radical change, can still occur while still enjoying fruitful and passion-filled careers, even if one
might run into some frustration and obstacles along the way. In this case, “In the tempered
radical, both the professional and personal identities are strong and salient; they do not appear
alternately for special situations. In most situations, the pull of each identity only makes the
opposite identity all the more apparent, threatened, and painful,” (Meyerson & Scully, 1995, p.
587). Essentially, sustained and mitigated change while still caring for the welfare of one’s
surrounding community is a more effective method to accomplish the same radical goals. A
short-term, more emphatic solution might alienate leadership and therefore make potential
campus partners less willing to help. And particularly because the Institute will rely on donations
both in-kind and financial, that is something we cannot afford. Therefore, this leadership model
will be crucial in our overall success.
Limitations of this Intervention
Over the past several months of writing this work, I have attempted to think of every
possible eventuality or variable that this Institute calls for. However, try as I might, there are
some limitations to this intervention that I want to address outright. I will begin with the most
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significant one first, and that is my concern that the message of combatting the neoliberal agenda
might become watered down in a professional development setting. I fear that trying to have the
Institute appeal to a wide variety of educators will in turn muffle the severity of what I have
discussed in the previous chapters–in that the concept of neoliberalism and the commodification
of education is harmful to student development, and consequently, career centers should put
more resources towards student-related interests, values, and passions. That is not to say that any
educator who attends does not care about this issue, but their views on the corporatization of
higher education might be vastly different than mine.
To wit, this potential issue often makes me wonder if the message of this Institute will be
lost in translation while trying to make it appeal to broader audiences. Not only would I want this
Institute to be widespread and well-attended in order to spread awareness on this topic, but I also
want to maintain the integrity of what we are trying to teach. This conundrum speaks to the
macro-level change of not just how we as educators view the university, but how society at large
views it as well. This debate about the purpose of higher education is a much larger conversation,
and unfortunately this paper only covers a small part of the interconnected changes that need to
be made in order to make even further progress. I also wish to hold space for the need of
tempered radicalism–and understanding that good, sustainable change sometimes cannot happen
all at once, particularly when foundations need to be reexamined. But my own philosophy of
education remains unchanged, which is why I included a module of the Institute that specifically
discusses how to help career counselors do effective work right away within the parameters they
are given at their own institution. It is one thing to offer a one-size-fits-all approach to change,
but entirely another to give people effective, flexible tools that they can use to bend and
transform their own specific systems, so they feel empowered and capable.
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An additional concern that I have is, simply put: human effort. The Institute will be a
massive undertaking in order to be done right and taken seriously to the public, as I mentioned in
the leadership section of this chapter. Therefore, this will require an incredible amount of time,
labor, and commitment from participating committee members that, for the most part, will be
unpaid. I do not morally believe in the value of unpaid labor (do not get me started on unpaid
internships!), but unfortunately do not see a way around it other than through a couple of
proposed methods. This, in addition to full-time jobs within student affairs, is a lot to add to
one’s plate. Therefore, I wonder if avenues could be explored for any funding received to also go
towards a stipend for all committee members for their efforts. That, or if supervisors might be
able to work in tandem with their colleagues serving on this committee to adjust work
expectations so they have time to devote to this endeavor. Again, not ideal or a likely outcome,
but potentially a worthy option to pursue, and another reason why a culture of transformative
leadership is imperative for the success of this Institute.
My final limitation I must address is the concept of assessment and evaluation of the
Institute and its content. As stated in the beginning of this chapter, in keeping with my
educational philosophy, I want to refrain from using heavily quantified methods of assessment
collection in order to ensure that this remains a collaborative and very intentional development
event. I do not want participants thinking that they have to measure up against any of their
colleagues, or that if they take away something different from the experience, then that means
they have failed. Instead, my overarching goals would be for all attendees to have an array of
richly diverse experiences that reflect who they are as an educator and even offer suggestions for
improvements. With all of that being said, I have a few ideas in mind for how we might go about
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embodying and capturing this culture in both the dialogue of participants and future results for
subsequent iterations of this program.
Assessment and Evaluation of Learning Goals
The first method is simple in its execution. I intend to build in time after each session (ten
to fifteen minutes each) to facilitate discussions with participants about what they liked about
each activity and what could stand to be improved. There will also be consistent messaging
throughout all event communication that this is the inaugural Institute, and therefore a heavy
focus will be placed on assessment collection to ensure a smoother and more beneficial
experience moving forward. Moreover, that feedback is needed in order to host more of these
events in the future. Special care and attention will be given to ensuring that all feedback is
encouraged, and that suggested improvements will not be seen as negative critiques, but
necessary information needed to make the program better. An event staff facilitator (previously
assigned to each event) will be responsible for guiding the discussion and recording feedback on
their computer. There will be no rubrics for this portion of feedback collection, but instead
qualitative, semi-structured questions that will be then sorted into themes using a ground-up
coding method. A hallmark of qualitative assessment, ground-up coding is a method of analysis
where facilitators derive codes and themes from narrative data without any preconceived notions
about what they want to find. This method will be ideal for exploratory research and will allow
the assessment subcommittee a great deal of creative freedom to craft a narrative about the initial
success, potential, and necessity of this Institute.
The Appreciative Advising Revolution (Bloom & Martin, 2002) workbooks will also be
purchased on behalf of participants and distributed at the start of the Institute, with special
prompts inside dedicated to reflection and addressing learning outcomes. Participants who are
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comfortable will be asked to share these notes with event staff (event staff will be in charge of
collecting and copying these comments) as an opportunity for further narrative feedback. A
survey will also be sent out to all participants one week after the Institute has completed, in order
to allow time for the information to marinate. A follow-up survey will then be sent six months
after the Institute to check in and see if participants have been able to implement any of the
material they have learned into their daily or overall counseling regimen. All results will be used
to ascertain effective portions of the Institute, as well as areas that could use more acute focus. A
sample of survey questions can be found in Appendix G.
Sifting through the Results
From surveys to narrative feedback, there will certainly be a lot of qualitative data to
process and interpret. I plan to use a ground-up coding method, which is a form of data
collection where the scholar in question searches for consistent themes from the results given.
There are no preconceived notions about what to expect to find–the point of the method being to
let the data speak for itself. A tool that I have used often in my own assessment initiatives, it is
invaluable in exploratory and narrative research. Throughout this process, I will use participants’
own words about their experiences to sift through and make meaning of what the Institute meant
to them. The results of this project will be used to establish validity for continuation and
expansion of this program. Assessment, I recognize, is no easy task, and therefore preliminary
preparations will need to be put into place to create survey and workbook questions a few
months prior to the Institute start date. Once proper themes are tagged and sorted, the assessment
subcommittee will create an executive summary of findings and what participants learned from
the Institute, and from there hopefully demonstrate the value and necessity of this program and
why it should continue. This report will then be used to appeal to various national organizations
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to hopefully give this Institute a proper home that can exist for years to come, my ultimate goal
in creating a program like this.
Overall, this chapter has also given me an opportunity to reflect, not only on my
intervention, but the necessity of this work and why I began this project in the first place.
Everything from designing program content to ruminating about assessment, has strengthened
my belief in my thematic concern and the need for my intervention. Giving life to my
educational philosophy has made me a better educator, and more confident in my own abilities to
speak on the concerns that I have laid out across these pages. While this has certainly not been an
easy task, it is work that I have relished and am excited to share with the scholarly community.
Culminating Reflection and Final Thoughts: The Lightbulb Moments
It is a strange feeling to come to the end of a large project like this. It brings upon it an
almost vertigo-like feeling. Like that moment when you walk out of a crowded concert having
listened to blaring music for the past several hours. You walk out into the night and a
cacophonous ringing engulfs your ears, replacing the barrage of sound you had become
accustomed to. Disorienting and yet a small pang of relief.
Over the past several months, it has become very difficult for me to escape my thematic
concern. And not just because I spend every spare moment I have writing. But also because,
during traditional work hours, I am living it, breathing it. As a career counselor, my own career
is spent in the service of helping students figure out what they want to do. Therefore, I have had
a plethora of opportunities to not only practice what I preach, but also see how effective it can
be. But there is one experience that has really stood out in my mind and was never far from my
thoughts as I wrote this thesis.
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I recently had a student come into my office for a scheduled appointment. Let’s call her
Katie. She was an alumna, who ended up taking six months “off” after she graduated to get her
mental health back on track. Tense and agitated, she kept shifting in her seat and looking down at
the ground as if the answers lay in the carpet. I asked her what brought her in that day, and she
mumbled something about wanting to begin the job search now that she was starting to feel
better. As I probed further, I realized that Katie’s anxiety stemmed from multiple places. Not
only did she not have many ideas about what she wanted to do after graduation, but she also
thought that her time off while focusing on her mental health had made her less marketable, and
that she had lost her window of opportunity. When I asked her what made her feel this way, she
discussed that, throughout her university experience, she always envied her classmates and
friends in STEM or business majors that seemed to have set plans and everything all figured out
while she, an English major, was left struggling to find her own way. I asked her about her
experiences in exploring career paths, and she sheepishly answered that most of the advice that
she received was to either become a teacher or pursue some type of social media or marketing
job. Having an interest in neither of those options, she learned to stop asking.
As I looked at Katie, I was instantly called back to my own career search, where I was
sitting in an office very much like mine, with a very similar feeling in the pit of my stomach.
While I strive to give every appointment the same amount of attention, I could not deny the
kindred connection that this student’s situation had to my own background. I remembered what I
needed at that moment. I remembered how much the thought of my career was woven into my
level of self-worth, and how in navigating this next chapter of my life, I needed someone to help
me separate the two, and take the first step.

88

And so, I put away the handouts, the fancy spreadsheets, the polished resume sample I
had waiting. That would all come in time. I began the appointment with a simple question: What
do you like to do? Simple, but not necessarily easy to answer. I was met with a bewildered stare.
But I was patient. It is shocking how often we think about our careers without necessarily
considering what we actually want to do. Too often we are consumed with the ready-made
solutions that academic majors can instantly connect us to, that employers claim to provide,
without focusing on the transferable skills and experiences that we enjoy that make careers
themselves worthwhile.
Katie responded and said that she liked working with people, and then shrugged as if she
already knew she would be chastised for the answer. I went from there and asked her about her
experience in her undergraduate career–whether she ever had an internship or was part of a club
that she found interesting. She perked up at this and mentioned her sorority, where she served as
the Vice President for New Member Education. She liked meeting the new members and
teaching them about the history of the sorority, as well as making sure that they all felt welcome
because it gave her a sense of duty and importance. In that position, she could see how much her
efforts meant to the other members. When I asked her if she had considered advising, it was like
a lightbulb went off inside her head–an instant spark of interest and realization. Those enviable
moments in our lives when things come together and crystallize right before our eyes. And when
I told her that she could serve as an advisor for a sorority and even work in a Greek life office, I
began to see the faintest trace of a smile. Katie informed me that she was unaware of these
opportunities and had never made the connection that one could work at a university, as she had
always viewed this environment from the perspective of a student.
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What transpired from there was a series of increasingly confident sessions where Katie
began to seek out jobs that interested her in the advising field. She even found a few non-profit
jobs that offered similar scopes of responsibility. We then discussed that she did not have to have
everything figured out for her first postgraduate endeavor. As she started to discover more about
herself, I assured her, more answers would come. But this, taking a step in the right direction,
towards something that excited her, was enough to calm those other anxieties. She began to see
her journey as an ever-evolving state of opportunity, different from her friends’ and classmates’,
but no less important.
We also had discussions about how her mental health should always come first, and
addressed the current state of events that we found ourselves in. Whether or not we accepted it,
the world had changed. The COVID-19 pandemic has routed the way that universities function,
as well as the job market. And therefore, being able to graduate and finish your coursework
during a confusing and hectic time is a feat that should be celebrated. I did something during that
appointment that I had not yet done with a student–I shared my own struggles. I told Katie that
this time had also not been easy for me, that I too had had my own struggles with anxiety,
particularly when I was her age not too long ago. I could tell that breaking the fourth wall
allowed her to feel more comfortable sharing her experience–that all-too precious feeling of
knowing that we are not, in fact, alone. I even shared with her that sometimes I doubted myself
while writing this very thesis–of the validity of my argument, my research capabilities, you name
it. She thanked me for my candor, adding that it made her feel better knowing that she had
someone in her corner who understood.
As I wrapped up the appointment that day, I had a lightbulb moment of my own.
Humanistic education, whether it be in the career center or anywhere else on campus, is an art
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that we cannot so carelessly discard. Working with Katie reinforced my belief in my work and
what I am championing. Because at the end of the day, I do not believe it is the coffee chats or
the interview suites or the shiny gadgets that students will remember the most. It is the people–
the carefully crafted human connections that counsel and see students for who they are, not as
products ready to be processed and sent out for profit.
Katie did end up getting a job. Yes, it did take some time, and a good amount of effort.
But I cannot underscore how great I felt when I opened up my email one morning and saw a
message full of smiley faces and exclamation points talking about her new opportunity and
thanking me for my assistance. Katie informed me that she had accepted a job at a university
closer to her home as a coordinator in fraternity and sorority life. At the end of her email, she
told me again how grateful she was–not just because of my advice, but because I was there for
her, and took the time to understand and listen. During our time together, she was not met with
ridicule or judgment, which in turn motivated her to begin the job search and, by extension, the
next chapter of her life.
This is my goal. Personalized, value-based career education. I want to be involved in
these “lightbulb moments”—moments of inspiration and recognition of next steps. My wish for
students is that when someone asks, “Well, what are you going to do with that?”, they know just
what to say.
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Appendix A
Appreciative Inquiry Roleplay Sample Questions1

1

Adapted from The Appreciative Advising Revolution © 2008 by Bloom, J.L., Hutson, B.L.,
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Appendix B
Sample Institute Invitation Letter
Dear ___________,
I hope this email finds you well. I am writing to introduce a brand-new, FREE initiative
sponsored by Johns Hopkins and Ohio University entitled: (Insert Institute Name). This
innovative professional development event, designed for entry-level and experienced career
professionals alike, is a three-day conference that focuses on issues of corporatization in career
education, as well detailed, interactive activities to foster an appreciative advising framework.
Interested in learning more about a student-centered, engaged method of career development?
Then look no further. Participants can be expected to be paired off into small cohorts in order to
maximize professional networking and learning opportunities throughout the course of the threeday period. And the best part? Cost of attendance is FREE. For its inaugural year, our Institute
has received grants both from Johns Hopkins University and the Department of Education in
order to sponsor an innovative new program for career education professionals. This conference
will be held June 14-16th in Baltimore, Maryland, with a virtual component to be released later
for lal those that cannot be in attendance in person.
I would be honored if you and your colleagues would join us for this exciting event. You
may register at this link, or email me directly and I will add your name to the registration list.
Any questions, please reach out and ask. We look forward to seeing you and your institution
represented at this brand-new, cutting-edge Institute on all the latest in career development.
Sincerely,
(Insert Name of Committee Chair)
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Appendix C
Timeline

Timeline

Task

Beginning of spring semester (1.5 years from
proposed date of Institute)

Formation of Steering Committee
Assignment of Subcommittee duties

1 year before proposed date

Donation Asks
Determine budget
Secure Venue
Design official logo
Secure keynote speakers

6 months before proposed date

Call for proposals and volunteers
Formulate official itinerary
Reconfirm with keynote speakers
Send out initial invites with travel
arrangements and itinerary

5 months before proposed date

Decide on presenters and notify those selected
Determine technology needs
Reconfirm with venue
Send out second invite
Send out desired marketing materials to
proper vendors

3 months before proposed date

Send out final invite
Finalize menu
Second Call for Volunteers (if needed)
Order workbooks and conference materials

1 months before proposed date

Create survey
Create and sort cohort groups
Send out final reminder of conference and
details with pre-conference reading
Email presenters with any last requests for
technology
Assign speakers and rooms
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Appendix D
Donation Ask Letter
Dear _____________.
Greetings from (insert Institute name). I hope that your semester has gotten off to a
smooth start. I am writing to inform you of an exciting opportunity developing in the world of
career education. In the next year, our Institute plans to launch an innovative, three-day
conference that will de-emphasize corporatization in career development and recommit our focus
to student-centered, holistic development through appreciative advising methods. As of this
moment, I am thrilled to announce that we have already received support from universities such
as Johns Hopkins, and Ohio University, two institutions who represent true innovators in the
career education community. Therefore, I am writing to ask if you would consider pledging your
support to our Institute. As we do not plan on charging participants in our inaugural year in order
to make this a truly accessible event for all, we would be truly grateful if you could contribute
any financial or in-kind support to help with our overhead. Any amount or in-kind materials,
from printer paper to name tags, are truly appreciated and would put us well on our way to host a
wonderful, enjoyable event. Currently, we have 30 participants registered, as well as keynote
speakers such as Drs. Farouk Dey and Jennifer Bloom slated to attend. I have attached a first
draft of our itinerary below for your reference. Any contribution that your institution donates will
be recorded in our program materials, as well as during our thank you presentation, and a seat of
honor during evening remarks. If you have any questions or require further information, please
do not hesitate to reach out to me. I am happy to set up a call to discuss this opportunity further.
Interested in volunteering? We would love to have you aboard! Again, thank you in advance for
your support and your commitment to advancing our professional development

102

Appendix E
Budget

Material

Estimated Cost ($)

Venue (hotel ballroom, university facility, etc.)

$10,000 (private venue), $5,000 (universityaffiliated space)

Speakers

$2,500 (Keynote), $1,500 (2nd-Day Presenter)

Conference Materials (workbooks, pens, tote bags,
brochures, schedules)

$1,000

A/V Equipment & Operational Costs

$1,400/day

Event Staff (Security, IT, waitstaff)

$30/hour per person

Food & Beverage

$125/per person

Rentals (tables and chairs, linens, etc.)

$1,500/day

Conference App

$2,500

Decorations (banners, centerpieces, etc.)

$1,000

Total Estimated Cost

$37,825
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Appendix F
Grant Proposal2
SAMPLE GRANT PROPOSAL
The elements described here are intended as a starting point from which to develop a grant
proposal. Contact the Office of Grants & Sponsored Programs at 781-5766 for assistance with
proposal development.
1. Title Page. (a.k.a ‘Application Form’, or ‘Cover Sheet’)
2. Table of Contents. (a.k.a. ‘Contents’)
3. Abstract. (a.k.a. Executive Summary, Project Description, Project Summary) Abstracts are
often the most important part of a proposal as it is a reviewer’s first impression of a proposal.
Includes a clear and concise one-page description of the project emphasizing the objectives,
needs for project, plan for execution of project, and measurable outcomes.
4. Problem Statement. (a.k.a. Needs Assessment, Needs Statement) Defines a problem addressed
by implementation of the proposed project. Considers community, organizational or systemic
implications. Demonstrates need through data analysis. Explains relevance of project to funder’s
mission. Includes primary and secondary target populations and means of access.
5. Goals and Objectives. (a.k.a. Expected Outcomes, General Objectives, Specific Outcomes)
Goals are a general statement of what the proposed project will accomplish. Identifies expected
outcomes as relate to short-term and long-term goals. Describes measurable outcomes for the
proposed project. (Evaluations report the success of an entire project. Objectives report the
success of a specific part of a project. Evaluations are often comprised of many objectives that

2

Adapted from Sample Grant Proposal. The Office of Grants and Special Programs at The University of
Indianapolis. (2014, October).
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include measurable outcomes.) Normally includes at least three (3) objectives, with at least three
(3) activities for each objective. Activities may be duplicated between objectives.
6. Project Description. (a.k.a. Action Plan, Management Plan, Operating Plan, Project
Narrative, Research Design) Describes the methods and procedures, plan of work, project
activities, and timelines of the proposed project.
7. Evaluation. (a.k.a. Assessment of Outcomes, Formative Evaluation, Outcomes) Explains how
success of the proposed project will be measured, which is in direct correlation to project
objectives. Includes description of data collection, documentation, and analysis.
8. Dissemination. (a.k.a Distribution of Results, Replicability, Transferability, Utilization Plan)
Outlines plans for distribution of evaluation via presentations, publications, technical reports, or
similar methods.
9. Qualifications. (a.k.a. Biographical or “Bio” Sketches, Key Personnel) Identifies key
personnel involved in development and implementation of the proposed project. Curriculum
vitae and/or position descriptions may be included under ‘Appendices’ as supporting
documentation. Illustrates each individual’s qualifications and role in successful implementation.
10. Resources. (a.k.a. Equipment and Facilities, Space Requirements) Explains availability and
accessibility of equipment, facilities, and/or other resources necessary for successful
implementation of the proposed project.
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Appendix G
Feedback/Survey Questions

Question
How satisfied are you with the event on a
scale from 1-5?

Question
On a scale from 1-5, how productive were
your cohort conversations?

What was your favorite experience/takeaway
from the event? (Please write below)

Do you feel that the information dispensed
gave you reasonable methods to incorporate
similar aspects at your institution? Please rate
on a scale from 1-5 and explain your numeric
rating.

What could we improve on? (Please be as
honest as possible, as this feedback will help
us make this event better in the future.)

Did you have the opportunity to provide
feedback and ask questions throughout the
event?

How useful was this event on a scale from 15?

Were you satisfied with the amount of
activities and workshops offered on a scale
from 1-5?

Did the event meet your expectations? How?

How helpful was the event staff on a scale
from 1-5?

How likely would you be to recommend this
event to a colleague? Why?

Did you feel that the keynote speakers were
knowledgeable about the topics they
presented on, on a scale from 1-5?

Did you have the opportunity to provide
feedback and ask questions throughout the
event?

Would you like to see any other topic covered
by this Institute?
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Figure 1
The Devolutionary Cycle

Note. Taken from The great mistake: How we wrecked public universities and how we can fix
them. (Newfield, C., 2016). This figure describes the ‘devolutionary cycle’ of higher education
and the bipartisan, systematic divestment of public education and the decision to privatize it led
to an increasing dependence on external influence, which in turn led to skyrocketing tuition
prices.
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Glossary
Capitalism:
A social system (and not simply an economic one) in which production and wealth are owned
privately by individuals or corporations. Its social character derives partly from the fact that it is
shaped by and shapes differences of race, gender, sexuality, ability, and class. The social nature
of capitalism refers as well to how it evolves through its relationships with political forces such
as nation-states and educational institutions like colleges and universities. As a social system, it
has been both supported and challenged by forces within the university (Ferguson, 2017, p. 115).
Commodification of Knowledge:
College degrees are seen as methods to enhance a student’s marketability to serve capital and
capitalist society.
“...knowledge, thought, and training are valued and desired almost exclusively for their
contribution to capital enhancement. This does not reduce to a desire only for technical
knowledges and skills. Many professions today-from law to engineering to medicine-require
analytical capacities, communications skills, multilingualism, artistic creativity, inventiveness,
even close reading abilities. However, knowledge is not sought for purposes apart from capital
enhancement, whether that capital is human, corporate, or financial. It is not sought for
developing the capacities of citizens, sustaining culture, knowing the world, or envisioning and
crafting different ways of life in common. Rather, it is sought for "positive ROI" -return on
investment- one of the leading metrics the Obama administration proposes to use in rating
colleges for would-be consumers of higher education (Brown, 2015, p. 177).
Corporatization:
Viewing the university through the lens of a business model. Education becomes solely about
serving as job training centers and generating profit, and in turn views students as products.
Counter Conduct:
A form of resistance to conduct and disrupt the order of things (i.e. power).
“If the objective of the pastorate is men’s conduct, I think equally specific movements of
resistance and insubordination appeared in correlation with this that could be called specific
revolts of conduct, again leaving the word ‘conduct’ in all its ambiguity. They are movements
whose objective is a different form of conduct, that is to say; wanting to be conducted
differently,” (Foucault, 2009, p. 194).
Eudaimonia:
A Greek term that literally translates to “the state of flourishing.”
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Crucially, citizens educated in the liberal arts are being prepared for what Aristotle called "the
good life," which he understood as cultivating the higher human faculties for thoughtful civic
engagement and eudaimonia, that special Greek term for happiness comprising rich fulfillment
through the elaboration of human possibility. The notion of the "good life" may sound arcane,
effete, or even decadent. Thus, it is important to remember that for Aristotle, it signifies the
capacity for human pursuits beyond toiling for survival. "Mere life" (mere existence) is the good
life's opposite, and the difference between them is marked by the difference between freedom
and necessity and even between freedom and enslavement (p. 189).
First Wave Neoliberalism:
The first iteration of this ideology that strongly advocates for militarism and supply-side
economics. Made popular by Ronald Reagan in the 1980s, this series of beliefs constitute a
divestment from public goods like education in favor of increased funding for military operations
(Steger and Roy, 2010).
Historiography/Historicize:
The study of historical writing. The study of the construction of history. One component, it is
vital to examine not only historical content but also historical authors to highlight the ways in
which authors play an active role in curating historical narratives. Authors' own histories make
decisions about how to tell history a certain way.
Human capital:
Don't think of people as human beings, but as capital to be formed and you need to acquire all
these skills and abilities in order to sell yourself on the market as capital. Education becomes the
process where you create the abilities machine and sell yourself on the market.
Providing tools for such understanding has been a key premise of public secondary and higher
education in the West over the past two centuries and has especially undergirded cultivation of a
liberal arts curriculum in American universities. In recent years, this premise has given way to a
formulation of education as primarily valu-able to human capital development, where human
capital is what the individual, the business world, and the state seek to enhance in order to
maximize competitiveness. (Brown, 2015, pp. 175-176).
Ideology:
Represents the imaginary relationship of individuals to their real conditions of existence.
Ideology makes concrete individuals act by themselves in the technical, social division of labor
(Althusser, 2014).
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Ideological State Apparatus:
Places that reproduce the dominant ideology and maintain the dominant system. Each apparatus
was the realization of an ideology (the unity of these different regional ideologies - religious,
moral, legal, political, aesthetic - being ensured under the subsumption under the State ideology.
An ideology always exists in an apparatus and in the practices or practice of that apparatus. This
existence is material,” (Althusser, 2014, p. 184).
Interpellation:
A concrete moment of ideological reproduction. “When you are interpellated, you get with the
program of a dominant imagined relation to real conditions. When you are interpellated, you
become a subject of that ideology, recruited to the ideology, so that you “go” all by yourself and
follow the ideology without any force compelling you. The recruitment happens imminently
through some concrete practice,” (Backer, 2018, p. 5).
Neoliberalism
Governing rationality that disseminates market values and metrics to every sphere of life and
construes the human itself exclusively as homo oecnomicus. Neoliberalism thus does not merely
privatize–turn over to the market for individual production and consumption–what was formerly
publicly supported and valued. Rather, it formulates everything, everywhere, in terms of capital
investment and appreciation, including and especially humans themselves, (Brown, 2015, p. 176)
Neoliberalism is in the first instance a theory of political eco- nomic practices that proposes that
human well-being can best be advanced by liberating individual entrepreneurial freedoms and
skills within an institutional framework characterized by strong private property rights, free
markets, and free trade. The role of the state is to create and preserve an institutional framework
appropriate to such practices,” (Harvey, 2005, p. 1).
Second Wave of Neoliberalism:
Preceded by the first wave of the 1980s, the second iteration that humanizes corporations and
promotes market globalism (Steger & Roy, 2010).
The Powell Memorandum:
A memorandum issued by Supreme Court Justice Louis Powell Jr. that argued student activism
was a direct threat to capitalism as well as took strides to humanize corporations in order to
demonize student unionization (Ferguson, 2017).
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